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The Interrelationship of

Family Language Policies,
Emotions, Socialisation
Practices and Language
Management Strategies

SVIATLANA KARPAVA

ABSTRACT

Multilingual families in immigrant/minority language contact settings face various
challenges that are related to their affective and emotional domains, as well as to
their well-being. This study investigated the interrelationship of the family language
policies (FLPs), emotions, socialisation practices and language management strategies
of immigrant Russian and mixed-marriage families in Cyprus. The participants were
eighty multilingual families from low-middle-high socio-economic backgrounds,
including two- and one-parent families who resided in rural or in urban areas. Forty
were mixed-marriage (Russian wife and Greek Cypriot husband) families and 40 were
Russian-speaking (both spouses Russian) immigrant families who resided in Cyprus.
Data sources included a questionnaire about the families’ general backgrounds,
the parents’ socio-economic status, their linguistic behaviour and their children’s
language proficiency, and semi-structured interviews with the mothers focused on
their FLP, home language development and socio-emotional well-being. An analysis
of the diverse family types revealed both differences and similarities amongst Russian
speakers in Cyprus and their FLPs. Russian speakers incorporated a wide range of
language repertoires in their everyday lives. Multilingualism and the maintenance of
the Russian language and culture were usually encouraged, as was the development
of the children’s Russian-language literacy, and the parents often used the one-parent-
one-language (OPOL) approach at home. In many cases, FLPs were characterised by
translanguaging to enhance dynamic multilingualism and emotional well-being at
home. However, not all of the efforts resulted in successful language transmission,
which may have been due to individual and/or societal differences and family
configurations.
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INTRODUCTION

Bilingual and multilingual families in immigrant and minority language contact settings
encounter various challenges that are related to their affective and emotional domains
and well-being (De Houwer, 2015; Little, 2017). Both parents and children may experience
emotional distance, social exclusion, and a lack of social connection with theirimmediate social
environment due to various factors such as a low level of proficiency in the majority language
and mixed cultural and linguistic identities (Muller et al,, 2020). Language awareness in the
community, effective family language policies (FLPs) and socialisation activities are important
for the maintenance and transmission of language. FLP presupposes practice, management,
and ideology, as well as emotional and psychological factors (Spolsky, 2004). Language
ideologies depend on the family, the language use and the value assigned to it, the place
and status of minority and majority languages, dynamics, quality, the extent and longevity of
social use, social networks, and strategies for revitalisation (Curdt-Christiansen, 2018; King et
al., 2008; Spolsky, 2009). Bi-/multilingual parents might prefer translanguaging to express their
emotions in child-parent interactions and may tend to select their first language (L1) when
discussing sensitive or emotionally laden topics (Chen et al,, 2012). Translanguaging allows
the use of the full linguistic repertoire and resources for communication or learning, promoting
flexible bilingualism and multiple discourse practices (Blackledge & Creese, 2010; Garcia, 2009).

This study focuses on the FLP, socio-emotional well-being and home language development
of mixed-marriage Russian and immigrant families in Cyprus. Positive attitudes and beliefs
towards the use, maintenance and transmission of the heritage language, interventions,
planning, management, language choices and communication patterns, language ideologies,
socio-political factors, language status and prestige, the size of the immigrant/minority
community, linguistic and cultural identities, child and parental agency and emotions, family
language socialisation are reflected in explicit and implicit FLPs. Furthermore, such factors as
parental education, socio-economic status and prior language-learning experiences, as well as
the broad social and cultural context of family life should be taken into consideration (Curdt-
Christiansen, 2014, 2018; Guardado, 2018; King & Fogle, 2013; Romanowski, 2021; Spolsky,
2012).

FAMILY LANGUAGE POLICY

The theoretical framework of FLP is located at the interface of children’s language acquisition
and language policy and is based on interdisciplinary research that has been conducted over
the past twenty years (Hollebeke et al., 2020; King & Fogle, 2013). FLP is affected by internal
and external factors, including the society, family members, teachers, educators, experts
(Okita, 2002), parental expectations (Curdt-Christiansen, 2009), the family’s socio-economic
status (Caldas, 2012) and child agency (Gyogi, 2015; Kheirkhah & Cekaite, 2018; Revis, 2019;
Said & Zhu, 2019; Spolsky, 2019). The parents’ discourse strategies and translanguaging affect
their children’s language use (Lanza, 2001).

Previous research has shown the interdependence of FLP and children’s language development
(King et al., 2008), particularly regarding language use, language maintenance or shift, and
children’s language proficiency and lexical and grammatical development (Hollebeke et al.,
2020). Both qualitative and quantitative language input, as well as the parents’ and siblings’
language use, play an important role in language acquisition, as well as in the development
of passive/active, (un)balanced bi-/multilingualism (Hoff et al., 2012; Paradis, 2011). A lack of
willingness or opportunity to support and develop a heritage/minority language may lead to
heritage language shift or even heritage language loss (Spolsky, 2004, 2012).

The socio-emotional and cognitive domains of FLP, as well as the interaction of the various
components of the FLP, such as interplay, reciprocity, dynamics and directionality, have
been within the scope of interest in recent studies (Hollebeke et al., 2020). The parents’ and
children’s positive beliefs and attitudes trigger the development of a facilitative environment
for language development and support (Makarova et al., 2019; Schwartz, 2012). In addition,
parental efforts to use, maintain and transmit the heritage language in collaboration with
heritage and community schools have a scaffolding effect (Mattheoudakis et al., 2017) on the
children’s language proficiency.
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FLP is a decisive factor in the linguistic upbringing of children, particularly in bi-/multilingual
families in immigrant and minority settings (Hollebeke et al., 2020). According to Yates and
Terraschke (2013), FLP and decisions about language choice and use are crucial for children at
the very early stage of their development, particularly before the age of three. Overall, there
has been a shift in the attitude towards bi-/multilingualism, with an increasing emphasis on
the positive side effects and benefits for children’s linguistic, cognitive, socio-emotional and
cultural development. However, on the practical level, much depends on the context, the
setting, the country, and the language and education policies, which are not always supportive
of multilingual child-rearing practices (Aghallaj et al., 2020; Kirsch, 2012). The FLP, efforts
at language management, ideologies, implicit and explicit language choices, as well as the
parental language use, strategies, beliefs, attitudes, practices, well-being, and affective factors,
influence children’s language outcomes (Caldas, 2012; Fogle, 2013). Furthermore, children’s
language use and attitudes should be considered in addition to their exposure to parental input
and interactions with their siblings and peers (De Houwer, 2017, 2020; Hirsch & Lee, 2018; King,
2016).

It is rare for bilinguals to have equal performances in their majority and minority languages
(De Houwer, 2009), and much depends on the amount of input in the minority language from
caregivers or parents (Smith-Christmas, 2016), particularly in the case of mixed-marriage,
binational or exogamous families (Kulu & Gonzales-Ferrer, 2014). The amount of input in the
minority language could be minimal, as parents may prefer to speak the majority language
and adapt to the new environment of the host country. Minority language transmission is
emotionally demanding; thus, minority/immigrant families need to build close and positive
relationships amongst all the family members to ensure support for the home language, as
well as the development of cultural and linguistic identities, in order to avoid minority language
and identity loss (Curdt-Christiansen, 2009). As minority/immigrant families live in the majority
language context of the host country, they often find themselves in the situation of hidden
bilingualism/multilingualism, which is reserved for private/family contexts (Nakamura, 2016) in
which it is mainly mothers who do the ‘invisible work’ of raising bilingual/multilingual children
(Okita, 2002, pp. 226-227).

SOCIO-EMOTIONAL WELL-BEING: POSITIVE AND NEGATIVE
EMOTIONS OF PARENTS AND THEIR CHILDREN

From the perspective of positive psychology (MacIntyre et al., 2019; Maclntyre & Mercer,
2014; Oxford, 2016), subjective well-being is measured via the three core components of life:
satisfaction, a lack of negative emotions, and the presence of positive emotions (Diener et al.,
2003). Seligman (2011) measured well-being using the following criteria: positive emotions,
engagement, positive relationships, meaning and accomplishment (the PERMA framework)
(Adler & Seligman, 2016; Kern et al.,, 2014). Within the field of positive psychology, positive
emotions are believed to trigger the development of creativity and motivation, to contribute
to health and well-being, a connection to the society, and to reshape the perception of the
world (Fredrickson, 1998, 2001; Seving, 2020). However, negative emotions such as anxiety and
anger have an adverse effect on people in terms of actions and reactions (Fredrickson, 2013;
Oxford, 2017). Anxiety could have a debilitating effect on language acquisition and education
processes by decreasing the students’ confidence and self-esteem, particularly in the case
of students from immigrant and minority backgrounds and heritage speakers (Horwitz, 2017,
MacIntyre, 2017; Rubio-Alcald, 2017; Seving & Dewaele, 2018).

Previous research on anxiety has examined the socio-emotional, socio-biographical and
language background variables in transnational families, as well as the home/heritage
language development, maintenance and support, language avoidance, intergenerational
tensions in the family and power relationships (Seving, 2016, 2017, 2018). In addition, issues
of discrimination, associated with transnational status, social instability and isolation, the
monolingual/bilingual/multilingual mind set, identity, cultural norms, language prestige,
linguistic and cultural ideologies, education and the political system as well as intercultural
communication have been investigated (Seving & Backus, 2019; Seving & Dewaele, 2018).

Emotion-relevant research is on the increase in sociolinguistics (Norton, 2013; Prior, 2016;
Seving, 2020). According to Pavlenko (2004, 2005, 2006), there is a close link between emotions
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and language choice, use, maintenance and transmission, and FLP. Negative emotions and
experiences, such as stress, anxiety, tension, apprehension, nervousness, fear, shame or
disappointment, can affect the desire to use and support the home language, which will
eventually lead to language attrition, shift or loss (Boudreau et al., 2018). Numerous studies
have focused on FLP and the maintenance of the home language by taking sociocultural,
educational, emotional, and cognitive factors into consideration (Curdt-Christiansen, 2009;
Lanza & Curdt-Christiansen, 2018; Lanza & Li, 2016; Tannenbaum, 2012), as well as the
benefits of multilingualism (Eisenchlas & Schalley, 2019; Piller & Gerber, 2018) and harmonious
bilingualism (De Houwer, 2009, 2015).

FLP has been investigated in relation to the affective domain, ideologies, and the maintenance
of the home language by various researchers (Hirsch & Lee, 2018; Seving, 2020; Zhu & Li, 2016).
Accordingto Tannenbaum (2012), emotions are one of the issues in FLP that should be addressed
in depth and in explicit and implicit ways to enable families, particularly those in transnational
contexts, to address the challenges and pressures of society and intergenerational tensions
within a family regarding the choice of language, decisions about educational institutions for
the children, language and cultural identities, emotions and well-being (Purkarthofer, 2020;
Tannenbaum & Yitzhaki, 2016).

Hollebeke et al. (2020) suggested differentiating between linguistic and general socio-
emotional well-being. The former is associated with the positive and negative emotions of
both parents and children regarding language acquisition, whereas the latter concerns family
relationships, identity issues and feelings pertaining to general well-being. Negative emotions
(such as shame, frustration, disappointment, stress, and anxiety) can be the result of conflicting
ideologies, a lack of family cohesion and emotional bonding, and enforced FLP that is focused
on the use of the heritage language at home. Accordingly, positive socio-emotional outcomes
and psychosocial and emotional well-being are expected if there is family cohesion, efforts to
manage and maintain the heritage language, a strong emotional connection to the heritage
language and culture, and a high level of proficiency in the heritage language (De Houwer,
2017; King et al., 2008; Soehl, 2016).

A lack of proficiency in the heritage language can lead to stress and anxiety for both children
and parents in transnational and minority contexts (Seving, 2020) due to sociolinguistic and
emotional pressure, misunderstandings between the generations, relatives’ opinions regarding
the use, maintenance and transmission of the home/heritage language, language and cultural
identities, and values, practices and beliefs (Seving, 2016). Monolingualism is the preferred
social norm in many countries (Clyne, 2005), and more research on the role of negative and
positive emotions in transnational studies regarding the maintenance and development of the
home language is needed.

This study was conducted in Cyprus, the sociolinguistic situation of which can be characterised
as multilingual as apart from Greek Cypriot and Turkish Cypriot communities, there are minorities
who live in the country (e.g., Armenians, Latins, Maronites), residents of British origin, and
immigrants from various countries of the European Union, non-EU Eastern Europe, Asia, and
especially the former Soviet Union (Hadjioannou et al., 2011). In addition, Greek Cypriots are
considered to be bilectal (Grohmann et al., 2017) as they use two varieties: Standard Modern
Greek (SMG) and Cypriot Greek (CG), which differ in the domain of use (formal vs. informal),
status (high vs. low) and in terms of phonetics, morpho-phonology, lexicon and morphosyntax
(e.g., Pappas, 2014).

Among the foreign language groups, the Russian community is considered to be the largest.
The Russian-speaking population living in Cyprus is not homogeneous. They come from Russia
and other republics of the former USSR and vary in terms of their socioeconomic status, reasons
for coming and staying in Cyprus and family composition. Mixed-marriage families, with one
partner being Russian and the other Greek Cypriot, are multilingual, having Greek, English and
Russian in their Dominant Language Constellations, while Russian immigrant families, with
both spouses of Russian origin, are mainly bilingual using Russian and English in their daily
lives (Karpava, 2021). English is a global language and is widely used all over the island for
communication, education, and business purposes. Russian has recently gained the status of a
new lingua franca on the island (Karpava, 2022).
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This study aimed to answer the following research questions:

1. Isthere any interdependence amongst FLP, language ideologies, practices and
management strategies and socio-emotional factors, parents’ and children’s emotions,
families’ levels of multilingualism and socio-psychological well-being?

2. Do socio-emotional and affective factors have any effect on the success of the
development, use and transmission of the home language?

3. Are there any differences between endogamous and exogamous Russian-speaking
families (family type) regarding FLP, the use, maintenance and transmission of the
heritage language, and emotional salience?

METHODOLOGY
PARTICIPANTS

This study investigated the interrelationship of FLP, emotions, socialisation practices and the
language management strategies of Russian immigrant families in Cyprus. The participants
were eighty multilingual families with low-middle-high socio-economic backgrounds,
including two- and one-parent families who resided in rural or urban areas: Forty mixed-
marriage (Russian wife and Greek Cypriot husband) families and 40 Russian-speaking (both
spouses Russian) immigrant families residing in Cyprus were investigated. The ages of the
participants ranged from 29 to 45 (Mean = 33, SD = 2.1), as follows: The ages of the parents
in the mixed-marriage families ranged from 28 to 43 (Mean = 31, SD = 1.9); for the parents in
the endogamous families, their length of residence (LoR) ranged from one to 16 (Mean = 11.5,
SD = 3.99), and from one to 13 (Mean = 5.9, SD = 5.21) in the exogamous families. For the
exogamous families, the age of onset to L2 (AoO) ranged from 27 to 44 (Mean=31.2,SD=3.2)
in the mixed-marriage families, and from 28 to 42 (Mean = 29.5, SD = 3.6) in the immigrant
Russian families. The ages of the children ranged from 2 to 16 (Mean = 9.3, SD = 3.51) in
exogamous families, and from 1.5 to 16 (Mean = 8.1, SD = 2.9) in endogamous families. See
Figure 1.

B Mixed Russian-CG Immigrant Russian

30

20

10 I I
0 I. _ In .

Parents Parents Parents Parents Parents Parents Parents Parents Parents Children Children Children
Age Age Age LoR LoR LoR AoO AoO AoO Age Age Age
(Mean) (Min.) (Max.) (Mean) (Min.) (Max.) (Mean) (Min.) (Max.) (Mean) (Min.) (Max.)

The participants in focus here, mothers in mixed-marriage families and immigrant Russian
families, were from various countries, including Russia, Moldova, Ukraine, Belarus, Georgia,
Latvia, Turkmenistan, Kazakhstan, Kyrgyzstan and the USSR, and had Russian as their L1. Their
linguistic repertoire (L2/L3/Ln) consisted of English, Greek, Bulgarian, Ukrainian, Belorussian,
Romanian, Turkish, Spanish, Latvian and Georgian. Each family had from one to three children,
whose ages ranged from two to sixteen years; the children were attending public or private
kindergartens and schools in Cyprus. The participants were first-generation immigrants in
Cyprus who were members of endogamous and exogamous families, and their children were
simultaneous and sequential multilinguals who were heritage speakers of Russian (Montrul,
2020; Polinsky, 2018). Not all the children had access to education and literacy development
in L1 Russian. The researcher took the individual experiences related to the ideologies,
practices and outcomes, home language development and socio-emotional well-being of the
transnational families into consideration (King, 2016).
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MATERIALS AND PROCEDURE

In this study, the researcher implemented questionnaires (Karpava, 2021; Otwinowska &
Karpava, 2015) and semi-structured qualitative interviews (Foley et al., 2021) to take affiliative,
empathic, and emotional aspects into account (Catalano, 2016; Costa & Briggs, 2014; Prior,
2016, 2017), in line with ethical considerations (Dewaele, 2013; Gibson & Zhu, 2016). Open-
ended questions allowed the participants to express their views, feelings and experiences about
their life trajectories, migrant experiences, FLPs, the development of their home language and
their emotions (Iwaniec, 2020; Rolland et al., 2020).

The participants were accessed via social networks and at Russian community centres and
complementary schools by implementing the snowball sampling technique. The researcher
visited them in their homes in various geographical areas of Cyprus, including both urban
and rural areas. The participants were informed about the research procedures and ethical
considerations and had the right to withdraw at any time should they have wished to do so.
The participants filled in the consent forms. The mothers, in both mixed-marriage and Russian
immigrant families, were interviewed and were provided with the opportunity to express their
views regarding their FLP, home language development, social-emotional well-being, affective
experiences and the socio-emotional bonds between the parents and their children. Overall,
eighty participants (mothers) filled in the questionnaire and participated in the interviews.

The interviews were conducted in Russian, the L1 of the participants, as this was the most
convenient language for them to speak and in which to express their emotional perceptions
(Dewaele, 2013, 2018; Resnik, 2018). The analysis was conducted in Russian; the excerpts of
the interviews were translated by the researcher into English for the purpose of presentation in
the current paper. The interviews were recorded, transcribed, thematically coded and analysed
in accordance with the grounded theory research method (Bryant & Charmaz, 2019; Creswell
& Poth, 2018). Iterative and recursive content analyses of the data were implemented to
reveal the thematic patterns (Ward & Wolf-Wendel, 2004). The data were reviewed in depth
to identify repeated themes. The emergent themes were then coded using keywords and
phrases, and the codes were grouped hierarchically according to the concepts and categories.
The researcher implemented a qualitative content analysis (Mayring, 2010) to analyse the
data; the qualitative data were quantified, and then reduced to constructs and themes that
allowed the researcher to transform them into number and frequency counts (Sandelowski,
2000; Tashakkori & Teddlie, 1998). Theme intensity was calculated by counting the number
of instances in which a chunk of data relating to a theme occurred, while the total count
evaluated its significance (Wao et al,, 2011). The participants’ questionnaires and interviews
allowed the researcher to apply triangulation in the data collection and analysis, enhancing the
validity, reliability, and generalisability of the results.

RESULTS
FAMILY TYPE AND FAMILY LANGUAGE POLICY

An analysis of the different family types revealed both differences and similarities amongst
Russian speakers in Cyprus and their FLPs. The Russian speakers incorporated a wide range
of language repertoires into their daily lives. Multilingualism and the maintenance of the
Russian language and culture were usually encouraged, as was the children’s development
of literacy in the Russian language; the parents often adopted the one-parent-one-language
(OPOL) approach at home. In many instances, the FLPs were characterised by translanguaging
to enhance dynamic multilingualism and emotional well-being in the home. Nonetheless,
not all of the efforts resulted in successful language transmission, which may have been due
to individual and/or societal differences and family configurations. The analysis of the data
showed that there was a close association of the family type, the FLP, emotional salience (the
emotional value that members of the family assign to the minority and majority languages),
socio-emotional well-being, and the development of the home language. See Figure 2.

Figure 2 reflects the findings, specifically that home language development depends on the
socio-emotional well-being of children and their parents, on the FLP and the family type as
endogamous, immigrant Russian families, and exogamous, mixed-marriage families differ
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Family Type

Family Language Policy

Emotional salience/Socio-emotional well-being

Home language development

in terms of their FLP, which lead to different outcomes regarding their home language use,
maintenance and transmission and associated with their affective domain and emotional
salience.

FAMILY LANGUAGE POLICY: PARENTAL AND CHILD EMOTIONS, LANGUAGE
CHOICE AND USE

Nearly one-third of our participants in mixed-marriage families chose the OPOL approach as
their FLP. However, in some families, particularly those in which the children had a reported
low level of proficiency in the heritage language (mainly receptive rather than productive
skills), dual-lingual interactions were implemented, which might have a negative long-term
impact on the harmonious multilingual development of the children. Many of the transnational
families implemented translanguaging as the heritage language practice (see Excerpts 1-3),
while the immigrant Russian families tended to use only the heritage/minority language at
home (see Excerpt 7). Mixed-marriage families have a rich linguistic repertoire; their language
choice depends on the situation, context and the purpose of communication. Very often
translanguaging facilitates the flow of interaction and content comprehension. Individual
differences of both parents and children play a role, as well as parental views, emotions and
beliefs, and FLP. Most of the families send their children to Greek-speaking institutions and

SPEAKER ORIGINAL (RUSSIAN) ENGLISH TRANSLATION
Participant 25 B uatueii ceMbe MbI CMEIIMBAEM SI3BIKH, In our family we mix languages, it’s easier
Female Tak mpotie u 6uicTpee. S ¢ My*keM MOTy 1 and faster. My husband and I can both speak
Age: 35 [O-TPEYECKH U O-AHIJIMICKH, C IETHbMU 1 Greek and English, with the children I use
LoR: 7 NO-PYCCKHU U TI0-TPeYecKH... YTo B urore: both Russian and Greek ... What is the result:
BCE Tpoe JieTel mo-pasuomy. [leppas B all three children differ from each other. The
2.5 Hauasa roBOPUTH MO-PYCCKH, BTOPast first one began to speak Russian at the age
B 1.5 4eTKO Ha 'PEYECKOM 1 PyCCKOM, of 2.5 years old, the second one at the age of
TPEThSI [IOYTH B 3, cElYac MUKCYET SI3bIKH, 1.5 clearly in Greek and Russian, the third one
IPEYECKHIl U PYCCKHIL. -- almost at 3, now she mixes languages, Greek
and Russian.
Participant 71 Moii cbIH MOHMMAET OTIIMYHO 004 SI3bIKa. My son understands both languages perfectly.
Female MtHe OTBEYaeT Mo-pyCcCKH, HO MHOT/IA H MO- He answers me in Russian, but sometimes in
Age: 35 rpeueck, ¢ nanoi Ha rpeueckom. He ckaxy, — Greek, with his father [my husband] in Greek.
LoR:4.5 YTO MAEATBHO, HO JIOMIOYET JIABHO YIKE... [ won’t say that it’s perfect, but he has been
rje-To ¢ 2x Jiet, Gynet B Mapte. XOuT B babbling for a long time already... from 2 years
rpeyeckuii caji, 1oMa 3 s3blKa. old or so, he will be 2.5 in March. He goes to
the Greek kindergarten, at home we have 3
languages.
Participant 2 Hajo uro6 Mama roBopuiia ¢ peGeHKOM It is necessary that the mother speaks Russian
Female no-pyccku. Korja o6uienue B 0CHOBHOM B with the child. When communication is mainly
Age: 40 IPEKOrOBOPSLIEH CPEJIE, TO PEOEHKY Jerue in a Greek-speaking environment, it is easier for
LoR: 11.5 FOBOPHTB U IyMaTh [O-Tpevecku. Pycckuii a child to speak and think in Greek. The Russian
SI3bIK MOXKET CTaTh M HeuTepecHbIM. 5 touky  language may also become uninteresting. I
NPOCHUJIA IEPEBOIUTH MHE, TOBOPHIIA, UTO asked my daughter to translate for me, she
He nornmaro. Ceiiyac oHa caMa MHE YPOKH said that I did not understand. Now she
NEPEBOMIAT, XOTSI 51 Y’KE U HE XOUY. translates her lessons herself, although I no

longer want to.
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Figure 2 Factors that affected
the development of the home
language in Russian families
in Cyprus.

Excerpts 1-3 Interviews with
mothers from mixed-marriage
families.



they understand that this can negatively affect the development of the heritage language (HL),
Russian. Their children might lose their interest towards the HL without proper support and
pro-Russian FLP.

The parents in exogamous, mixed-marriage families attempted to strike a balance between
Russian and Greek; despite often selecting the OPOL approach as their FLP, they were still
concerned about the outcomes. In the following example, a Russian-speaking mother, a
member of a mixed-marriage family, had an explicit FLP and language management strategies
(OPOL) for her son. Nonetheless, despite trying with regard to language choice, use, and future
plans regarding her child’s education, she felt anxious about the outcomes of the FLP. She
understood the importance of supporting the home language but was also concerned about
the development of the majority language, Greek. See Excerpt 4.
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Excerpt & Interview with
a mother from a mixed-

marriage family.

SPEAKER ORIGINAL (RUSSIAN) ENGLISH TRANSLATION

Participant 23 Moii My> — rpeKo-KUIPUOT. Mbl peIniIu, 9T My husband is Cypriot Greek. We have
Female s1 Gyjly FOBOPHTB C CHIHOM TOJIbKO MO-PYCCKH, decided that I will speak only Russian with
Age: 46 a MOl My TOJIbKO mo-rpedecku. Cefiuac emy my son and my husband only Greek. He is
LoR: 15 2.5 netr. OH rOBOPHUT MOKA TONBKO MO-PYCCKU 2.5 years now. So far, our child speaks only

1 COBCEM He FOBOPHT Mo-rpeueckn. OH
MOHUMAET, HO €CJIH €ro CIPOCHILb YTO-
HUOY/Ib 110-"PEYECKH, OH BCErjla OTBEYaeT
TOJILKO TI0-PYCCKH, MOXKET CKa3aTh TOJIBKO
HECKOJIBKO CJIOB I0-TpedecKu. 5 B aHUKe, Tak
KaK OH He MOXET 00LIaTbCsl C IPeYeCKUMU
popcrBeHHuKaMu. [ToaToMy MBI IITaHUpYeM
OTIPABHUTb €r0 B IPEUECKHIl CA[UK, HO 51
UTAaHUPYIO NPOJIOJKATH FOBOPUTh C HUM TOJIBKO
MO-PYCCKH, XOTSI 51 3HAIO IPEUECKUIl U 5 JKUBY
Ha Kumnpe yxe 15 net. B 6ynymiem Ham Hago
GyJeT OT/aTh €ro Ha JONOJHUTEbHbIEC 3aHTHS
0 PyCCKOMY SI3bIKY, TaK KaK MbI TIJIaHUPYeM
OTJaTh €ro B rPEUeCKyIO NN AHTIMHACKYIO
mkouy. BaxkHo He nepecraBaTh rOBOPUTH
0-PYCCKU.

Russian and he does not speak Greek at

all. He understands [Greek], but if you ask
him something in Greek, he always answers
only in Russian, he can say only several
words in Greek. I am in a panic as he cannot
communicate with our Greek relatives. So,
we plan to send him to a Greek-speaking
kindergarten, but I am going to continue
speaking only Russian with him, even
though, I know Greek and I have lived

in Cyprus for 15 years. In the future, we

will need to send him to extra-curricular
Russian-language classes as we aim to
send him to a Greek-speaking or English-
speaking school. It is important not to stop
speaking Russian.

Relatives, grandmothers, and grandfathers can play a positive or negative role in the support
or development of the home language. In some of the mixed-marriage families, the Greek
grandparents opposed the children’s use of the minority language; see Excerpt 5. This example
illustrates how negative emotions and lack of family cohesion and emotional bonding can

adversely affect the use, maintenance, and transmission of heritage language.

Excerpt 5 Interview with
a mother from a mixed-

marriage family.

SPEAKER ORIGINAL (RUSSIAN) ENGLISH TRANSLATION

Participant 59V mens gBoe aereit, Manbuuky 6.5 Jer, a I have two children, a boy 6.5 years old and
Female neBouke 4.8. C cbIHOM y Hac mpobiieMa, a girl 4.8. We had a problem with our son
Age: 41 paHbIlIe, Mbl XHIIA CO CBEKPOBBIO, i OHA as before, when we were living with my
LoR: 10.5 3anpeniaina JeTsM CMOTPETh PYCCKHE mother-in-law and she was forbidding the

MyJILTHKY M MHE Pa3roBapuBath ¢ IeTbMU
no-pyccku. OHa kpuJana: ‘HeT-HeT-HeT.’

B pesyiibrate MOW ChIH MOJIYAT JI0 5 JIeT.
ITo3xe, y Hac ObLIM HEKOTOPBIE CIOKHOCTH B
CajlMKOM, ¥ HaM IPUILIOCh NOUTH B YaCTHBII
caiuK. Mbl 00paTUIIMCh 3a MOMOLIBIO K
JoroTepaneBTy. MBI iepeexaiy oT Moeil
CBEKpOBH, KOrjia Moei fouepu 6bu1o 1.5

ner. OHa cMOTpeJia PyCCKHe U rpedyeckue
MyJIbTHKH Ge3 BCSIKUX 3alPeTOB.

children to watch Russian cartoons and me
to speak Russian with my children. She was
shouting ‘no-no-no’. As a result, my son was
silent till the age of five. Then we had some
difficulties with the public kindergarten, and
we had to go to the private one. We turned to
a speech therapist for help. We moved from
my mother-in-law when my daughter was
1.5 years old. She watched both Russian and
Greek cartoons without any restrictions.

Some of the mixed-marriage families chose to use only the majority language, Greek, at
home due to the fear, particularly on the part of Greek-speaking husbands, Greek-speaking
relatives, and mothers-in-law, that the children would not know, comprehend or use Greek,
the majority language, if they speak only Russian at home or mix Russian and Greek, as seen
in Excerpts 6-7.

The FLP of mixed-marriage families depends on their affective and emotional domains and
well-being as well as on the broad social and cultural context of family life. Child agency, their



SPEAKER

ORIGINAL (RUSSIAN)

ENGLISH TRANSLATION

Participant 36

Hauueit gouepu Bocems jiet. Moii Myx

Our daughter is eight years old now. My

Female HACTOSL, YTOOBI MBI OOIIAKCH C HEH TOJIBKO husband had insisted that we communicated
Age: 38 [10-TPEeYecKH 10 TPeX JIeT, Tak Kak oH Gosinest,  with her only in Greek up to the age of three
LoR: 10 4TO OHA COBCEM He OYJIET 3HATH MPEUYECKHIL as he was afraid that she would not know

51 cormacunach, NO3TOMY Mbl HAYallu YPOKI
PYCCKOro si3blka ToJIbKO nocine Tpex. Ho
MOTOM $1 YCTPOHJIACh HA OCTOSHHYIO
paGoty, 1 'y MeHst He ObL10 BpeMeHu. Most
JI04b XOJJMJIa HA YaCTHBIE YPOKH, @ IOTOM B
PYCCKHIl CajiuK, TaK OHA 1 Havyana roBOPUTh
no-pyccku. Ceiiuac OHa XOIUT B IPEUECKYIO
IIKOJIY M K pyccKoMy peneturopy. OHa
YUTAeT U MULIET MO-PYCCKH, HO Y Hee 10 CUX
0P aKIEHT.

Greek at all. I agreed with him, that is why
we started Russian-language lessons only
after the age of three. But then I started a
full-time job, and I did not have enough time.
My daughter had private lessons and then
she went to a Russian-speaking kindergarten,
in this way she began to speak Russian. Now
she attends Greek-speaking school and has
Russian private classes. She reads and writes
in Russian, but she still has an accent.

Participant 60

Ham B 2 roya na JIBYX A3BIKaxX rOBOPHUT,

At the age of two, our son speaks two

Female 110 IBYX JIET GOJbIIE MOHAMAI PYCCKHIL languages, up to the age of two he
Age: 33 CBeKpOBb NEPEKNBATIA, UTO HE 3aTOBOPUT U understood Russian more. My mother-in-law
LoR: 4 COBETOBAIIA HA PYCCKOM HE TOBOPUTH C HUM. was worried that he would not start speaking

and advised us not to speak Russian with him.

choice of language, interest, and preferences as well as the quality and quantity of language
input, the parents’ and siblings’ language use: these all play a role. Not only parents, but also
relatives, especially Greek-speaking ones, have a decisive role in FLP, language choices and
language practices at home. Sometimes, parents and relatives can have different attitudes
and views regarding language management patterns and child linguistic development, which
could be sometime an obstacle for the development of a facilitative environment for home
language development and support. Translanguaging or translation strategies at home are
often implemented in exogamous families, which can reinforce and facilitate the learning of
both languages of a bilingual child and enhance meaningful communication in a family.

In Russian immigrant (co-ethnic) families, only Russian was used at home even though some
teachers suggested the use of English or Greek with the children to ensure that they made
progress at school. See Excerpt 8.

SPEAKER ORIGINAL (RUSSIAN) ENGLISH TRANSLATION

Participant 80 Mbl pyccKOsI3bIUHASL CEMbSI, TOITOMY MbI We are a Russian-speaking family, so we speak
Female FOBOPHM TOJIBKO TMO-pyccku foma. Haum only Russian at home. Our children study at
Age: 47 JIeTH y4aTcsl B YaCTHOI aHIJIMICKOM LIKOJIE. the private English-speaking school. We had
LoR: 15 Hawm yuuresnbHUIa TOCOBETOBAIA TOBOPHTH a teacher’s advice to speak only English at

home, but we did not follow it as in this case
our children will not develop their Russian
language.

TOJILKO TO-aHTJIHACKA JOMa, HO MBI HE CTaJIu,
MHa4e HAIIU AE€TU HE BblydyaT pyCCKI/Iﬁ SI3bIK.

Russian families in Cyprus have a large social network of Russian-speaking friends, online and
offline. They participate in various cultural events (e.g., festivals) organized by the Russian
community in Cyprus. Their children are involved in extra-curricular activities (e.g., sports,
dancing, entertainment) and are exposed to the Russian language and culture as Russian
is used as a means of communication among teachers, trainers, parents and their peers. In
this way, parents increase language socialization of their children and prevent the loss of the
heritage language in the majority language context of Cyprus. See Excerpt 9.

LINGUISTIC AND CULTURAL IDENTITY

It was found, based on the analysis of questionnaires, that the parents differed in terms of
language and cultural identity. The members of endogamous (co-ethnic) Russian immigrant
families claimed a 100% Russian cultural identity, a 60% Russian linguistic identity and only a
40% mixed language identity, whereas members of mixed-marriage families reported mixed
cultural identity (36%) and mixed language identity (56%). See Figure 3. The development
of cultural and linguistic identities is the way to avoid minority language and identity loss. In
mixed-marriage families, mainly mothers promote bilingualism/ multilingualism in family
contexts.
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Excerpts 6-7 Interviews with
mothers from mixed-marriage
families.

Excerpt 8 Interview with
a mother from a Russian
immigrant family.



SPEAKER ORIGINAL (RUSSIAN)

ENGLISH TRANSLATION

Participant 13
Female
Age: 49
LoR: 14

II71st HaC OYEHb BXKHO MOJIIep>KaHIe
PYCCKOrO si3bIKa M KyJIbTYpblL. Y Hac
MHOTO PYCCKOSI3BIUHBIX Apy3eil Ha Kurpe,
oGIaeMcst B OHIaitH opmare, Apy>KUM
CEMbsIMH, XOJIUM B FOCTH JIPYT K JIpYTY.
Hern, um yxe 10 u 12 xoasT Ha pa3Hble
Kkpy>kKH. CbIH 3aHUMAETCsI TCHHUCOM, & 104b
YBJIEKAETCsl KOHHBIM criopToM. Takke XogsT
Ha PYCCKHI sI3bIK U Ha My3bIKY. Bee yunress
pycckue. C yTpa — y HUX aHIJIMHCKasI KO
— BCE Ha aHITMIACKOM, TO3TOMY Hoclie obefa
— Bce Ha pyccKoM, nHave Hukak. Hy a netom,
KOHEYHo, eieM B Poccuto, k 6alymikam
u nepyuikam. Hy, u B Teuenue roja, ietu
OOIIAIOTCSI OHJIAIH C POJICTBEHHUKAMH. ..

It is very important for us to maintain the Russian
language and culture. We have many Russian-
speaking friends in Cyprus, we communicate
online, we are friends with families, we visit each
other. Our children, who are already 10 and 12
go to different clubs. My son plays tennis, and

my daughter is fond of equestrian sports. They
also go to Russian and music. All teachers are
Russian. In the morning - they have an English
school - everything is in English, so in the
afternoon - everything is in Russian, otherwise it
will not work well. Well, in the summer, of course,
we go to Russia, to visit our grandparents. Well,
and throughout the year, children communicate
online with their relatives...

B Mixed Russian-CG

100%
80%
60%

40%
0%

Language
identity_Russian

Language
identity_Mixed

Cultural
identity_Russian

Immigrant Russian

Cultural
identity_Mixed

The parents from endogamous Russian immigrant families with mixed language identity
decided to send their children to Greek-speaking kindergartens and primary schools more
often than those who have Russian linguistic identity and have a preference towards English-
speaking and Russian-speaking kindergartens and schools. The following interview excerpts
show that it may not be easy for the children from Russian immigrant families to adjust to
a new Greek-speaking environment in an educational setting. It may be stressful both for
children and their parents, especially if parents do not speak Greek at all. Many factors should
be taken into consideration such as language proficiency, social network and friends, language
use, individual differences, teacher and parental support. See Excerpts 10-12.

SPEAKER ORIGINAL (RUSSIAN)

ENGLISH TRANSLATION

Participant 4 Moji MIIaJIIINI CbIH TOLIEN B TPEYECKUii CaliK

Female B 4,5 roga... B ceMbe HUKTO He rOBOpPHI HA
Age: 35 rpedeckoM. [TepBbie 6 MecsitieB ObLT PacCTPOCH,
LoR: 6 Jlake OJINH pa3 MonblTajics cOexarsb n3

caguka. Ho moToM BCé Hanaauioch, cHavyata
npocThie (pasbl, a IOTOM yXKe MHE FOBOPHII Ha
IpeyecKoM.

My youngest son went to a Greek
kindergarten at the age of 4.5... No one
spoke Greek in the family. He was upset for
the first 6 months, once he even tried to
run away from the kindergarten. But then
everything got better, first simple phrases,
and then he spoke to me in Greek.

Participant 49~ Moemy cbiny noutu 5 set. [IBa roga oTXoauN1 B

Female aHrmiickuii caguk. Bee 6bu10 ok. Kanpusuuuain
Age: 39 MHOTIa, HO B LIEJIOM €My HpaBHIOCh. [TepBbiii
LoR: 7 roj mowén B rpedeckuit. K cioBy y Hac B

CeMbe HUKTO M0 rpevyecku He roBoput. ITo
Havany Bpojie Huuero. Ho nmocinesnee Bpemst
KaTeropuuecku He XoueT Ut B cai. [oBoput

— ‘HUYero He OHUMAIO MHE TaM CKYYHO .
Jlpy3bst €ro TaM B OCHOBHOM aHTJIOrOBOPSIIIINE.
CrpammBana y yanTelIbHHIbI — OHA TOBOPUT
HOPMaJlbHO Bce. BbIBaeT paccTpoeH 1o yrpam,
HO TTOTOM Bce oK. 9 nepexxnBato. Pe6éHOK
PAacKuc, CTajl KalpusHbIM, yBEPEHHOCTb KakK TO
noTepsi.

My son is almost 5 years old. For two years
he was attending an English kindergarten.
Everything was ok. He was naughty
sometimes, but on the whole, he liked

it. This is the first year he is attending a
Greek kindergarten. By the way, no one in
our family speaks Greek. At first, it seems
like normal. But lately he has absolutely
no desire to go to the kindergarten. He
says - ‘I don’t understand anything, I'm
bored there’. His friends there are mostly
English speakers. I asked the teacher - she
says everything is fine. Sometimes he is
upset in the morning, but then everything
is ok. I am worried. My child became
upset, capricious, and somehow lost his
confidence.

(Contd.)
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Excerpt 9 Interview with
a mother from a Russian
immigrant family.

Figure 3 Linguistic and cultural
identities of the participants.

Excerpts 10-12 Interviews
with mothers from Russian
immigrant families.



SPEAKER

ORIGINAL (RUSSIAN)

ENGLISH TRANSLATION

Participant 78

31eck MHOTO (haKTOPOB BIUSIIOT: M XapakTep

Many factors are important such as the

Female peGEHKa, 1 €ro HACTPOI, U OMOILb character of the child, and his mood,
Age: 35 Bocnuraresieii B cajy... Moil peGEHOK and the support of the teachers in the
LoR: 4.5 B 3,5 roja npocTo Karactpouyecku kindergarten ... At the age of 3.5, my child

nepesKuBal Morpy>KeHue B cpejly, Irjae oH
HIYEro He MOHNUMAET, HO OH OYeHb MSTKHil
1 HeKOH(JIMKTHBIA. V1 B OJMH IIPEKPACHBbIit

MOMEHT MBI €T0 C My>KeM BCE-Taku yOequiu,

YTO HYXKHO CTapaThCcsi NCKaTh Ipy3eil 1 He
paccTpanBaThCsl U3-3a TOTO, UTO BCE BOKPYT
rOBOPST HENOHSITHO. .. Bpojie Teneps Bee
HaJIaJII0Ch.

was very worried about his immersion

in an environment where he does not
understand anything, but he is very soft
and avoids conflicts. One day, my husband
and I nevertheless convinced him that he
should try to look for friends and not get
upset because he cannot understand what
the others arounds him talking about...

It seems that now everything has been
settled.

The parents try to support their children in their bilingual and multilingual language
development taking into consideration their emotions, motivation and well-being, which is in
line with the previous research by Seving (2020). Negative emotions of their children can have
an adverse effect on their academic achievement, their confidence and self-esteem (Seving
& Dewaele, 2018). Parental involvement in their children’s education and language learning
process together with the development of home-school relationship is an effective strategy
used by transnational families in Cyprus to deal with emotional challenges in their daily lives.

LANGUAGE EDUCATION

The analysis of the questionnaires showed that the two groups of parents tended to have
different preferences regarding the education of their children. Public Greek-speaking
kindergartens and schools were the main option for the mixed-marriage families, while private
English-speaking (pre-)primary educational institutions were preferred by the immigrant
Russian parents. See Figure 4.

M Public (Greek) O Private (English) Private (Russian) & Private (Greek)

100%
80%
60%
40%
20%
0% [##¥
Mixed Russian-CG

Immigrant Russian

Furthermore, FLP, parental preferences for language use and the choice of a school/kindergarten
(e.g., private or public, Russian-, English- or Greek-speaking) depend on their type of residence
in Cyprus (permanent or temporary), their socio-economic status (SES), their tendency for
integration into the mainstream society, and future education and career plans for their children,
which is in line with the previous research. Not every family can afford expensive education
in Russian- or English-speaking private schools, which give an opportunity for their children
to continue their tertiary education in Russia or in Europe. Many families instead opt for free
public, Greek-speaking, schools in combination with various extra-curricular activities. Many
Russian immigrant families aim to return back to Russia, after several years spent in Cyprus.
Thus, they are not interested in integration in the mainstream society and are concerned with
the development of the Russian language rather than Greek or English. Language status also
plays animportant role. English, being a global lingua franca, is preferred over Greek, as parents
see English as more useful for the imagined future they envision for their children. See Excerpts
13-15.

The last example illustrates the situation of language brokering, when bilingual children and
youth interpret and mediate communication between their parents and school, neighbours,
or members of the society, which could be quite a stressful experience if it is a constant
responsibility to help their families.

Karpava

Journal of Home
Language Research
DOI: 10.16993/jhlr.44

Figure & Educational
preferences of the families.
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SPEAKER

ORIGINAL (RUSSIAN)

ENGLISH TRANSLATION

Participant 18

HH?{ HAC BAXXHBIM IIPUOPUTETOM SIBJISIETCS

English is an important priority for us. We

Female AHITMIACKUI S3bIK. MBI XOTUM, YTOOBI HAILIK want our children to live and study in
Age: 43 JIETH KM M yausnch B EBporie, mostomy Europe, which is why we chose an English
LoR: 9 MBI BBIOpAIIM aHMJIHICKYIO mKoiy. Koneuno, school. Of course, we also support Russian,
PYCCKHIl MBI TOXKe TIOIJIEP)KUBAEM, HO but a university in Russia... is not an option
yHuBepcuTeT B Poccuu. .. 1u1st Hac 310 He for us...
BapUaHT. ..
Participant 29 Moii My aiiTHIIHUK, 51 He paGoTaio. 5 Tak My husband is an IT specialist, [ don’t
Female Jymaio, uto Ha Kunpe Mbl poGyjiem napy et work. I think that we will stay in Cyprus for
Age: 32 0 KOHTPAKTYy, a moToM o6parHo, B Poccuio, a couple of years under a contract, and
LoR: 2 [09TOMY 3aHHMATBCS TPEYECKUM CMBICTIA then back to Russia, so there is no point

HeT. MbI OT/1anu ieTeil B pyCCKHil Cajiik, Hy
elLe JI0NOJHUTELHO YPOKH [10 aHIJIUIHCKOMY.
AHrmiickuii Bcerja npuroauTcs. ...

in studying Greek. We sent the children to
a Russian kindergarten, well, additionally,
English lessons. English is always helpful...

Participant 38

I1s1 Hac yacTHOe 06pa30BaHne CJIIMIIKOM

For us private education is too expensive.

Female noporo. Mbl BBIOpANN TPEUECKyIO MKOIY, We chose the Greek school, actually, there
Age: 47 BBIGOPA TO BOOOIE-TO 1 He GbUIO. .. 3a Hee Hao  Was no choice at all ... you do not have
LoR: 12 1aTuTh. XOTsl IETSIM 10 HAYaly ObUIO CIIOKHO to pay for it. Although at first it was quite

BTSIHYTBCSI, BE[Jb Mbl COBCEM HE TOBOPUM I10-
rpedecku. A ceiluac Halliu JIeTH HaM [OMOTaloT,
€CIIH HajIo YTO-TO MEPEeBECTH WK OOBSICHUTH Ha
IPEYECKOM, XOTSI 3TO UM HE BCErjja HPaBUThCS.

difficult for the children to get adjusted,
because we do not speak Greek at all. And
now our children help us if we need to
translate or explain something in Greek,
although they do not always like it.

ATTITUDES TOWARDS MULTILINGUALISM/MULTICULTURALISM: THE ROLE OF
LANGUAGE INPUT

A positive attitude towards multilingualism and multiculturalism was thought to have
beneficial outcomes in terms of the multilingual development of their children; see Excerpt 16.
Members of mixed-marriage families are in favour of integration into the mainstream society,
therefore bilingualism/multilingualism is a necessity for their well-being, education and career
success and emotional salience. They have both integrative and instrumental motivation for
multilingual FLP.

SPEAKER ORIGINAL (RUSSIAN) ENGLISH TRANSLATION

Participant 47 'V nac tpoe nereit. C caMmoro posxjeHnus s We have three children. From their birth, I

Female pasroBapuBalia ¢ HUMH MO-PYCCKH, MbI T1EJIH communicated with them in Russian, we were
Age: 44 BMecTe neceHKH. JloMa Mbl HCTIOJIb3YeM JBa singing songs together. At home we use two
LoR: 13 si3bka. OHH y4aTCsl B PedYecKoil LIKoJIe, languages. They study Greek at school, but

HO Y HUX TaK)Ke YPOKHU PYCCKOTO si3bIKa they also have Russian lessons twice a week.
They watch Russian TV, plus we have a Russian

grandmother and they visit Russia. My children

1Ba pasa B Hefiemo. OHU CMOTPST pyccKoe
TelleBUjICHNE, y Hac pycckasi 6abyika

u oHM e3/1sT B Poccuio. Mowu et Takke
M3YYaloT aHTITMICKUI U MOSI CTapliasi 109b
— (bpaHILy3CKHIL. SI3bIKH MM JIETKO IAIOTCSI.
3HaTh MHOTO SI3bIKOB — 3TO Ba)KHO, UM OyfeT
Jierye 1o ku3Hu. OHU MOHUMAIOT, KaK BaXKHO

also learn English and my elder daughter -
French as well. My children learn languages
without any difficulty. It is important to know
many languages, it will make their life easier.
They understand how important it is to know

3HATH PyCCKuMil U Apyrue si3biku. Ceiiuac, oHun Russian and other languages. Now, they use
the Russian language in order to find Russian

films and games in the Internet.

UCIIOJIB3YIOT PYCCKUIA SI3bIK, YTOOBI HAUTH
pycckue GpuiibMbI H UTPbI B HHTEPHETE.

Furthermore, many of the parents, especially in exogamous families, were concerned about the
quality and quantity of input in both the heritage/minority and the majority languages. They felt
that if the input were not balanced, this would affect their children’s patterns of linguistic use;
see Excerpt 17. This is in agreement with the previous research as both quality and quantity of
input are important for minority and majority language development (De Houwer, 2009; Kulu
& Gonzales-Ferrer, 2014; Smith-Christmas, 2016).

TRANSLANGUAGING

The analysis of the data showed that translanguaging was a more common phenomenon
in exogamous families (92%) in comparison to endogamous families (60%). In the Russian
immigrant families, both the parents and the children used Russian outside of the home for
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Excerpts 13-15 Interviews
with mothers from Russian
immigrant families.

Excerpt 16 Interview with
a mother from a mixed-
marriage family.
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SPEAKER ORIGINAL (RUSSIAN) ENGLISH TRANSLATION

Participant 10 B 0CHOBHOM, MBI HCTIONB3YEM PYCCKHUIA We use mainly Russian at home, so I am worried
Female JIOMa, O3TOMY 51 0GECTIOKOEHA, UTO that my children will not know Greek at all. My
Age: 33 MOU JIETH He GYJIyT 3HaTh IPEYECKUil children are two years old now. We do not visit
LoR: 5 cosceM. Cefiyac um gBa roga. Mol our Greek relatives very often, so we do not know

HEe OYeHb YaCTO HABEIIAeM HalllkX
rpevecKuX pOJCTBEHHUKOB, IO3TOMY MbI
He 3HaeM, 4To OyJIeT C IPEYecKnM, a ele
AHMIMICKUNT 100ABUTHCS.

what is going to happen with Greek, also English
will be added at a later stage [kindergarten,
school].

socialisation purposes nearly twice as often as did the mixed-marriage families (50% versus

95%). The experienced discrimination due to the L1 was not widespread in Cyprus, and both

groups of families had more positive than negative emotions regarding the development of

the home language, even though the co-ethnic Russian immigrant families were in a more
advantageous position due to their family configurations. See Figure 5.

100%

80%

60%

40%

20%

0%

M Translanguaging at home

O Use of Russian outside home_Socialization
Experienced discrimination due to L1 use

Positive socio-emotional well-being in Cyprus

B Negative emotions_Home language use, maintenance, transmission

Mixed Russian-CG

Immigrant Russian

In mixed-marriage families, translanguaging was often implemented at home by both the
parents and the children. The parents had different attitudes towards translanguaging, as
some of them were concerned about their children’s language development and the purity
and correctness of the languages used. Others considered that this was the best way to raise
multilingual children, because it reflected their natural linguistic situation in the family. See
Excerpts 18-21.

SPEAKER

ORIGINAL (RUSSIAN)

ENGLISH TRANSLATION

Participant 75
Female
Age: 36

LoR: 5

MoeMy ChIHY TPH rOfia, i Mbl HTPaeM B

urpy — nepeBoauuk. Moit My ropopur
CJIOBO TopOvPO [0OKHO] Mo-Tpevecky, u st
MepeBOXy Ha pycckuil. 5 roBopio xJel, u
MOii My>X TOBOpHT Wopi [x1e6]. Tax, s3b1K
ACCOIMHUPYETCS ¢ KKIBIM poiuTereM. Moi
CBIH XOJUT B 'PEYECKUIl CaJiuK, HO OH TAKXKe
CMOTPHT PYCCKHE MYJIbTUKH.

My son is three years old and we play a
translator game. My husband says a word
nap&Oopo [window] in Greek, and I am
translating into Russian [window]. I am
saying [bread], and my husband says p
[bread]. So, language is associated with each
parent. My son attends Greek kindergarten,
but he also watches Russian cartoons.

Participant 3
Female
Age: 38
LoR: 7

PanbIiie Most JoUb CMeIMBana CIoBa U3 pa3HbIX
SI3bIKOB B OJIHOM (ppase, OHA JaXke COo3aBasa
rubpuysble ciosa. Hanpumep, korja eii 66110
1.5 ner, ona xorena “Benio”, mokasbiBasi Ha
GyTBLIKY C BOJOM.

My daughter used to mix words from
various languages in one phrase, she even
created hybrid words. For example, when
she was 1.5 years old, she said she wanted

“” velo, pointing to the bottle of water

(Boga water-voda + vepd water-nero).

Participant 59
Female
Age: 42
LoR: 11

Moil CbIH Hayajl TOBOPHUTH Ha JIBYX sI3bIKaX,
HO OY€eHb MO3[HO. MHOIIa OH MOT' CMEIINBATh
J1Ba sI3bIKa B OJJHOM MpejyioskeHnu. Hanpumep,
“kakasi Xopolasi ckuiaku (ckoAdkt).” OH He
MOHUMAJT, YTO OH MCIIOJIL30BAT /IBa si3bIKa. S
JyMal0, 4TO 3TO OYEeHb BAXKHO, YTOOBI Mama
FOBOPHIIH TOJILKO T10-PYCCKH, a Mara — TOJIbKO
MO-TPEYecKi.

My son started speaking two languages,
but very late. Sometimes he could mix two
languages in one sentence. For example,

“kakas xopoluas ckuiaku (okoldxt)” what a

nice dog. He did not realize that he was
using two languages. I think that it is
important that mother speaks only Russian,
while the father only Greek.
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Excerpt 17 Interview with
a mother from a mixed-
marriage family.

Figure 5 Translanguaging,
socio-emotional well-being.

(Contd.)
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SPEAKER ORIGINAL (RUSSIAN) ENGLISH TRANSLATION

Participant 35 Most ous — Gunmnrs. Ipedecknii — ee rmasubiit My child is a bilingual. Greek is her dominant
Female SI3bIK, HO 1 HACTOSUIa, YTOOBI OTIATh €€ B language, but I insisted on sending her to
Age: 34 PpyCCKHil cauk, MoaToMy pycckuii ceiiuac —ato  the Russian kindergarten, thus, Russian is
LoR: 4.5 ee BTOpOII s13bIK ceirtac. OHa MOXET FOBOPUTD her second language now. She can speak

Ha OJIHOM SI3bIKE U 3aTEM 3a OJIHY CEKyH/y
MOMEHSITD SI3bIK, U JIJISl Hee, 3TO COBCEM He
npoGnema. OHa MOXET TOBOPHUTH C NAIOi
Ha OJIHOM SI3bIKE, CO MHOM MO-PYCCKH, a elle
OHa TOBOPUT MO-aHIVIHIACKH. DTO MPOCTO
3aMeyvaresIbHO, YTO OHA OUIIMHIB!

one language and then switch between the
languages in a second, and for her, it’s not
a problem at all. She can speak with her
father in one language, with me in Russian
and on top of this, she speaks English. It is

. . Excerpts 18-21 Interviews
amazing that she is bilingual!

with a mother from a mixed-

marriage families.

Some of the parents in mixed-marriage families were in favour of the idea of multilingualism,
but were concerned about their children’s progress, linguistic development, and educational
prospects. See Excerpt 22.

SPEAKER

ORIGINAL (RUSSIAN)

Excerpt 22 Interview with

ENGLISH TRANSLATION .
a mother from a mixed-

Participant 44
Female

Age: 36

LoR: 5

B mHameit cembe, st FOBOPIO MO-PYCCKIL, MO
MY’K — [O-IPeUYecKy, HO MbI OGIIAeMCsI [0~
aHIIMiicKn Mexy coboil. Haa go4b Havana
CMEIINBATD SI3BIKH, PYCCKHIT U IPEUECKHUIL.
CHauana, 6110 GOJIbIIE CIIOB, PYCCKUX U
rpeyeckux, 3aTeM (pas 1 npeIoKeHui,
cMelBast pycckuil u rpedeckuii. Korna eit
6bUT0 3 TOj1a, OHA CTAlla Pa3/IHIaTh SI3bIKH.
Ceituac eii 3.5 royia, 1 OHa TOBOPHUT IO-
PYCCKH HEMHOTO JIyHlIIle, YeM [O-TPEUecKIL.
Oma 3HaeT, KOrjja i ¢ KeM FOBOPHTS I10-
rpeyecku 1 no-pyccku. B atom rogy ona
Havasla XOAUTb B IPEUCCKHII CajlK, 10Ma
OHa CMOTPUT PyCCKHe MYJIbTHKH. B netckoM
cajiiKe OHa OHUMAET JAPYTHX JeTOK 6e3
1po6IieM, HO YTO KAacaeTcst B3POCIIbIX, OHA He
COBCEM MOHNUMAET HX, I0OITOMY S IEPEBOXY
IS Hee Ha pycckuil. YTo kacaeTcst MIKOIbI,
s1 IO CHX [IOp HE 3HAI0, YTO [EJIaTh, sl OYCHb
TIepEeXHBAI0.

In our family, I speak Russian, my husband - marriage family.
Greek, but we communicate in English among
ourselves. Our daughter started mixing
languages, Russian and Greek. First, there
were more words, Russian and Greek, then
phrases and sentences, mixing Russian and
Greek. When she was three years old, she
began to distinguish the languages. Now, she
is 3.5 and she speaks Russian a little bit better
than Greek. She knows when and with whom
to speak Greek and Russian. This year, she

has started attending a Greek kindergarten,
at home she watches Russian cartoons. In
the kindergarten, she understands her peers
without any problem, but as for adults she
has some difficulties to understand them in
Greek, so I try to translate for her into Russian.
As for the school, T still do not know, what to
do, I am really worried.

Although, members of endogamous, Russian immigrant families tend to use mainly Russian at
home, there were some cases in which, although both parents spoke Russian at home, the child
spoke two languages, Russian and Greek, due to his/her exposure to Greek at a kindergarten or
school. See Excerpt 23.

SPEAKER

ORIGINAL (RUSSIAN)

Excerpt 23 Interview with

ENGLISH TRANSLATION .
a mother from a Russian

Participant 20
Female
Age: 37
LoR: 5.5

Hain pC6€HOK Havaja roBOPUTH HA BYX sI3bIKaX,

Ha pycCKOM U Ha rpedeckoM. Ho 3HaeTe, HU si, HU
MOIi My>K HE TOBOPUM TO-IPEYECKH, HO HaIll ChIH
Havasl XO[UTb B IPEUECKHI C MITH MecsiiieB. Mbl
TaKKe Haualld U3yuaTh pycckue OyKBbl, ai(haBurT,

4yuTaTh U nucarb. Hai cein 6LIC’I‘pO TIOHSJI, YTO

pycckue 1 rpedeckue 6yKBbl IOXOXKH M OH Havas
YUTaTh MO-TPEUECKHU U MO-PYCCKH JI0 TOrO, KaK OH
nowen B mkony. Ceifuac, OH crpaBisieTcsi ¢ AByMsl

s3bikaMi. K TOMy e OH U3ydaeT aHIIMHCKHIL.
MyJIbTHKH OYEHb JlaKe noMoraoT. OH BblydmII
MHOTO aHIJIMHACKHUX CJIOB U3 MYJIbTHKOB. ..

Our child started speaking two languages, immigrant family.
Russian and Greek. But you know, neither
me nor my husband speak Greek, but
our son has been attending a Greek
kindergarten since the age of five
months. We also started learning Russian
letters, the alphabet, reading and writing.
Our son quickly realized that Russian and
Greek letters are similar and he started
to read in Greek and Russian before

he went to school. Now, he is coping

with two languages. In addition, he is
studying English. Cartoons really help.

He has learnt many English words from
cartoons...

The analysis of the data showed that there is a continuum of language use and management
strategies ranging from monolingual to bilingual ones, which can affect child language
socialization and intergenerational language transmission. Both groups of the Russian-speaking
parents live in the majority language environment, consequently conscious effort is needed in
order to support the minority language. The results of the study showed that often it is difficult



to control children’s language choice in multilingual families due to a complexity of factors
such as child agency, individual differences, context, situation, topic of the conversation and
mutual comprehensibility.

SOCIO-EMOTIONAL WELL-BEING AND HOME LANGUAGE AND LITERACY
DEVELOPMENT

The analysis of the data revealed that Russian speakers residing in Cyprus differed in terms of
their self-perceived status in the host country, which was reflected in their socio-emotional
well-being. Immigrant Russian parents associated more with the Russian society or with neither
society than did the members of the mixed-marriage families, as the latter group belonged to
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either the host country’s or to both Cypriot and Russian societies. See Figure 6.

Belong to Russian society
Belong to neither society
B Belong to both Russian and Cyprus society
100%
80%
60%
40%

20%

Mixed Russian-CG

0% [

OBelong to Cyprus society

Figure 6 Participants’ status in
the host country.

M Belong to Cyprus society_No integration

Immigrant Russian

The analysis of the data indicated that the parents understood that socio-emotional and
affective factors were essential for the support and development of the home language and
for the creation of a comfortable atmosphere at home, as seen in Excerpt 24.

SPEAKER ORIGINAL (RUSSIAN)

Excerpt 24 Interview with

ENGLISH TRANSLATION R
a mother from a mixed-

Participant 34 Camoe riasuoe jis peGenka — 310 armocepa

Female MOOBY U OHUMaHUs B ceMbe. Kaxplil
Age: 43 PeGEHOK JJOJDKEH CIIbIIIATh PABUIIbHYIO Peub
LoR: 12 (Bairy posHyto peub). TakuM o6pa3om Bari

PeGEHOK MOXKET FOBOPUTH Ha TPEX SI3bIKAX.
SI3bIK Pa3BUBACTCSI B CMIELUAIILHOM SI3bIKOBOI
cpejie, 0COGEHHO UTO KacaeTcsl pasBUTHsI
nerckoit peun. Eciu mikona rpedeckast, Torja
MPOCTO HEOOXOAMMBI IOTOJHUTENIBHbIE YPOKI
0 PYCCKOMY HJIM HA0GOPOT.

The most crucial for the child is the marriage family.
atmosphere of love and mutual

understanding in the family. Every child

should hear correct speech (your native

language). In this way your child can speak

three languages. The language is developed in

the relevant language environment, especially

regarding child speech development. If the

school is Greek, then it is important to have

extra classes in Russian, or vice versa.

Home literacy environment, FLP, parental strategies for the minority and majority language,
quality and quantity of language exposure affect the child linguistic development. The
perceived status of the parents in society affects their attitudes towards the minority and the

majority languages and their FLPs. The parents are concerned with the socio-emotional well-

being of their children and their harmonious bilingual and multilingual development, especially
because some children were sometimes shy, did not feel confident or were not willing to speak
a language because they did not like it or were not accustomed to speaking it. See Excerpt 25.

SPEAKER ORIGINAL (RUSSIAN)

Excerpt 25 Interview with

ENGLISH TRANSLATION R
a mother from a mixed-

Participant 48~ Moewmy cbity 5.5 sier. OH rOBOPHT NO-PYCCKH.

Female Mb!I OTNPAaBUIIN €70 B FPEIECKUI CAIUK, HO HE
Age: 38 JOGHMITMCh HUKAKUX pe3y ibTaToB. OH BblydmIl
LoR: 7.5 TOJILKO HECKOJILKO CJIOB B Tevenue 1.5 ser.

OH 3aMKHYJICS B ce6e U COBCeM He ofImaeTcst

¢ IpyruMu eTbMu 1 yuuresieM. Ho goma u ¢
MOKMMH POJICTBEHHHKAaMHU OH NOCTOSTHHO FOBOPHT
no-pyccku. OH TaKKe 3HACT aHMTHACKHUIL. 51
HPOCTO B OTYASIHUKL. 5] HE 3HAIO, UTO JieNaTh.

1 ;ymaia OTrpaByTh €ro B PyCCKUil IETCKUI
CajifK, HO MOII MY’K GbLJT IPOTHB.

My son is 5.5. He speaks Russian. We have marriage family.
sent him to the Greek kindergarten but did
not achieve any results. He has learned only
several words for the period of 1.5 years
there. He withdrew into himself and does not
communicate at all with other children and
the teacher. But at home and with my relatives
he constantly speaks Russian. He also knows
English. I am just in despair; I do not know what
to do. I have thought to send him to a Russian
kindergarten, but my husband is against it.




The analysis of the data showed that the parents in the Russian immigrant (co-ethnic) families Karpava 16
were more satisfied with their children’s level of Russian, comprehension, and literacy skills izﬁrgﬁgg:eoszgmh

in comparison to mixed-marriage families, as they used only Russian at home. In the mixed- DOI: 10.16993/jhlr.44
marriage families, more children tended not to speak Russian. In the endogamous families,

more parents had been advised not to use Russian, but instead to practice Greek or English in

order for their children to progress at school; see Figure 7.

Figure 7 Family type: Mothers’
M Parents' satisfaction with child Russian language proficiency satisfaction with their

[ Parents' satisfaction with child Russian language comprehension children’s language use and
Parents' satisfaction with child Russian language literacy skills literacy skills in Russian.

Fl Children's refusal to use/speak Russian

[ Teachers'/experts' advice not to speak Russian with children

100%

- .
0%

77/ - e PR

Mixed Russian-CG Immigrant Russian

The differences between two types of families with respect to their FLPs and outcomes
regarding home language and literacy development can be explained by different opportunities
for language learning, socialization and cognitive experiences, contextual and personal
perspectives, affective domain, motivation to use language, language proficiency and comfort
level of interlocutors. In addition, such factors as child agency, degree of acculturation and
integration into the mainstream society, language and cultural identities, perceived status in
the host country, choice of educational institutions for their children and future aspirations for
education and career opportunities should be taken into consideration.

DISCUSSION AND CONCLUSION

The aim of the study was to examine whether there is any interdependence amongst FLP,
language ideologies, practices and management strategies and socio-emotional factors,
parents’ and children’s emotions, families’ levels of multilingualism and socio-psychological
well-being. The findings suggest that there is a complex relationship among these variables.
In particular, the FLPs of endogamous and exogamous families depend on micro and macro
factors. First, their perceived status in the host country, together with their willingness and
motivation to integrate into the mainstream society, affect their language choice, use, and
their FLPs. The desire to be part of the majority language society triggers the development
of hybrid linguistic and cultural identity, multilingual and pro-majority language FLP and the
use of translanguaging at home. Their socio-emotional well-being is also closely related to
their perceived status in the society, their possibility to use their HL in a legitimate way, the
availability of social networks, the affordances related to education of their children and the
aspirations for future careers and life trajectories. The choice of educational institutions for
their children (monolingual or bilingual with the majority or the minority language as the
medium of instruction) depends on the socioeconomic status of the family and their plans
for short-term or long-term stay in Cyprus. Child agency is one factor. Children tend to express
their views, feelings and beliefs regarding the language choice and use at home, at school and
in society, which are in turn affected by their peers, parents, siblings, relatives, and educators.
Home language development is affected by emotional salience of all family members, their
FLP and family type.

This study focused on endogamous and exogamous families in the Russian community of
Cyprus regarding their FLP, the development of the home language and their socio-emotional
well-being. It was found that the two groups of families have different linguistic behaviours,
preferences and priorities that are closely related to the affective domain. The analysis of the
results showed that the parents are aware of the impact of their own beliefs and attitudes on
their children’s language development, which aligns with the previous findings by De Houwer



(2009). Overall, the majority/society language is stronger in the mixed-marriage families, and
the minority/heritage language is stronger in the immigrant Russian families in Cyprus. The
results of the FLPs are not always in line with the parents’ expectations for their children’s
language outcomes (Curdt-Christiansen, 2018), but the parents were generally satisfied with
their children’s progress.

As the mixed-marriage families aim to integrate into the host country’s society, they placed
significant emphasis on the development of the majority language, which is in accordance with
the previous research by Chatzidaki and Maligkoudi (2013) and Mohr (2021). In some cases,
the children are not willing to use the minority or majority language due to various factors
associated with their affective and socio-emotional domains. When the parents are concerned
about their children’s linguistic behaviour, some increase their efforts, while others stop forcing
their children to learn and use the L1 or the second language. Home language development
is ‘an essential emotional need for parents’ (Kirsch, 2012, p. 102), whereas for their children ‘it
occupies a pragmatic and peripheral space’ (Little, 2017, p. 12-13). Its success depends on the
practical needs of a family, the parent-child relationship and emotional salience. The results
suggest that emotional salience can help to explain the mechanisms behind the parental
desire to transmit L1 Russian, and to resist language attrition and loss (Mohr, 2021).

The members of the mixed-marriage families have a practical need to integrate into the host
country’s society in order to decrease emotional distance and social exclusion (De Houwer,
2015; Little, 2017); hence, their children are learning both Greek and Russian and are sent to the
Greek public schools in order to increase their proficiency in the majority language. Most of the
children in mixed-marriage families attend Greek-speaking schools or kindergartens in order
to be part of the Cyprus society. The Russian-speaking spouses understand the importance of
the use, maintenance and transmission of the heritage language, but their efforts are directed
towards both the majority and the minority languages. Both the parents and the children
in mixed-marriage families are characterised by hybrid language and cultural identities and
translanguaging in parent-child interactions, which is in agreement with the previous research
by Miller et al. (2020). Translanguaging is implemented in almost every exogamous family in
Cyprus as it enhances the flexibility of communication and content comprehension based on
the full linguistic repertoire of the interlocutors.

One of the popular strategies in mixed-marriage families is OPOL, meaning that each parent
uses his/her mother tongue with their child(ren), which is considered to be beneficial not only
for the HL use, maintenance and transmission, but also for the development of the ML. Only
some mixed-marriage families had an opportunity to develop the HL literacy skills of their
children and to send them to the Russian school or private lessons due to socioeconomic and
time constraints. As a result, not all children were reported to have acquired both productive
and perceptive skills in their HL. The perceived lack of successful support of the HL causes
stress and anxiety for both parents and children. At the same time, many parents have the ML
and culture as their priority and are ready even to sacrifice the HL for the sake of the ML. Their
choices are affected by their immediate environment, their Greek-speaking relatives, social
and professional networks, which can lead to the predominant use of (Cypriot) Greek and
identification with (Cypriot) Greek culture and values.

Endogamous, Russian immigrant families in Cyprus are mainly characterised by pro-Russian
FLP. Most of the parents identify themselves with the Russian language and culture. These
families mainly speak Russian at home, facilitating the support and development of the home
language and there are few instances of translanguaging at home as Russian is the preferred
home language. They choose either Russian-speaking or English-speaking private schools or
kindergartens for their children (although some teachers have suggested that they should stop
speaking Russian to their children in order to improve their academic progress). The parents do
not feel closely related with the Cyprus society and see the future of their children abroad, both
in terms of tertiary education and professional development. The parents mainly use Russian
or English in their daily lives and feel that the use of English, the lingua franca in Cyprus, helps
them to avoid social exclusion and to boost their social connections to the local population.
They do not have the motivation to learn Greek. The omnipresence of the majority language
and widespread of English on the island, as well as the status of Russian as a new lingua franca,
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affect the FLP, parental beliefs, language practice and management, and the use, maintenance
and transmission of the home language.

Some of the parents are concerned with the issues of discrimination due to L1, though overall
Cyprus seems to be a country tolerant towards immigrants. Russian immigrant families in
Cyprus are in more beneficial position in comparison to the mixed-marriage families regarding
the HL use, maintenance, and transmission. They have close links with their L1 country and
extended family, relatives, and friends. The overall exposure to Russian is at least in two times
higher than in the case of exogamous families, where only the mother speaks Russian. Russian-
speaking families in Cyprus bond together and form a larger Russian community, online and
offline, which helps them to keep up with the Russian culture and traditions. The affective
and emotional domain is of great importance, as parents report trying their best to create the
optimal conditions for their child well-being.

Endogamous and exogamous families differ in terms of language and cultural identities. The
first group has mainly pro-Russian identities, while the latter group has hybrid ones. Both
groups are satisfied with their socio-emotional well-being in Cyprus, although the immigrant
Russian speakers are in a more advantageous position regarding the development of the home
language due to their family configuration and linguistic repertoire, which is in line with the
previous findings by Makarova et al. (2019). The parents attempt to encourage their children’s
creativity, engagement and motivation, to provide opportunities to practice the majority
and minority languages, to increase their language awareness, confidence, and self-esteem,
and to facilitate harmonious multilingualism (De Houwer, 2009, 2015) in order to avoid the
negative emotions, anxiety and disappointment that may lead to low academic achievements,
language avoidance, intergenerational tensions in the family, and a monolingual mind set
(Seving, 2020), or possibly language attrition, shift, or loss (Boudreau et al., 2018).

Russian is a new lingua franca in Cyprus. The Russian language has high status in the country
due to socio-economic and political factors, which leads to both the children and the parents
in both types of families having positive attitudes towards the use, maintenance, and
transmission of the heritage language. Positive emotions, low levels of stress and anxiety, and
no discrimination due to L1 in the host country provide a facilitative environment for language
learning and the development of pro-multilingual FLPs. Nonetheless, much depends on the
desire, willingness, means and efforts of the parents and the children themselves, as well as
their agency and affordances, which supports the previous findings by Curdt-Christiansen,
(2018) and King et al. (2008). The socio-economic status of the family is one of the decisive
factors in the choice of public versus private education and socialisation activities because
private Russian-speaking schools and private Russian tutoring centres, as well as frequent visits
to Russian-speaking countries and Russian relatives and expensive multilingual educational
resources, accounted for a substantial part of the families’ budgets.

Parental expectations, their choices of the language(s) to be used and the educational
institutions of their children affect their explicit and implicit FLPs, which is in accord with the
research by Curdt-Christiansen (2009) and Spolsky (2019). The parents’ discourse strategies are
reflected in their children’s linguistic behaviour, which provides further evidence for the previous
study by Hollebeke et al. (2020). Children’s linguistic development depends on the quality and
quantity of input received from their parents, at school and in society. When parents are in
favour of multilingualism, there is a positive effect on the use, maintenance, and transmission
of the home language (Hoff et al., 2012; Spolsky, 2004, 2012).

Overall, this study has revealed general trends and language behaviour patterns in both types of
the families. At the same time individual differences cannot be ignored as the participants form
quite heterogenous groups based on many factors and parameters related to the complex issue
of immigration and multilingualism. Both explicit and implicit FLPs are implemented at the home
place of the two groups of the participants under investigation. The present study has certain
limitations regarding the size of the sample and the methodology. Further interdisciplinary
research with more participants from different L1 backgrounds and first, second and third
generations of immigrants in Cyprus in comparison to other minority/immigrant communities
abroad is needed in order to obtain a deeper insight into the interdependence of FLP, emotional
salience, the development of the home language and socio-emotional well-being.

Karpava

Journal of Home
Language Research
DOI: 10.16993/jhlr.44

18



COMPETING INTERESTS

The author has no competing interests to declare.

AUTHOR AFFILIATION

Sviatlana Karpava “* orcid.org/0000-0001-8416-1431
University of Cyprus, CY

REFERENCES

Adler, A, & Seligman, M. E. P. (2016). Using wellbeing for public policy: Theory, measurement, and
recommendations. International Journal of Wellbeing, 6(1), 1-35. DOI: https://doi.org/10.5502/ijw.
v6il.429

Aghallaj, R., Van Der Wildt, A., Vandenbroeck, M., & Agirdag, O. (2020). Exploring the partnership
between language minority parents and professionals in early childhood education and care. A
systematic review. In C. Kirsch, & J. Duarte (Eds.), Multilingual approaches for teaching and learning
from acknowledging to capitalising on multilingualism in European mainstream education. DOI:
https://doi.org/10.4324/9780429059674-12

Blackledge, A., & Creese, A. (2010). Translanguaging as pedagogy in the bilingual classroom. The Modern
Language Journal, 94, 103-115. DOI: https://doi.org/10.1111/j.1540-4781.2009.00986.x

Boudreau, C., Maclntyre, P. D., & Dewaele, J.-M. (2018). Enjoyment and anxiety in second language
communication: An idiodynamic approach. Studies in Second Language Learning and Teaching, 8(1),
149-170. DOL: https://doi.org/10.14746/ssl1t.2018.8.1.7

Bryant, A., & Charmaz, K. (2019). The SAGE handbook of current developments in grounded theory. Sage.
DOLI: https://doi.org/10.4135/9781526485656

Caldas, S. J. (2012). Language policy in the family. In B. Spolsky (Ed.), The Cambridge handbook
of language policy (pp. 351-373). Cambridge University Press. DOI: https://doi.org/10.1017/
CB0O9780511979026.022

Catalano, T. (2016). Talking about global migration: Implications for language teaching. Multilingual
Matters. DOI: https://doi.org/10.21832/9781783095551

Chatzidaki, A., & Maligkoudi, C. (2013). Family language policies among Albanian immigrants in Greece.
International Journal of Bilingual Education and Bilingualism, 16(6), 675-689. DOI: https://doi.org/10.1
080/13670050.2012.709817

Chen, S. H,, Kennedy, M., & Zhou, Q. (2012). Parents’ expression and discussion of emotion in the
multilingual family: Does language matter? Perspectives on Psychological Science, 7(4), 365-383.
DOLI: https://doi.org/10.1177/1745691612447307

Clyne, M. (2005). Australia’s language potential. University of New South Wales Press.

Costa, B., & Briggs, S. (2014). Service-users’ experiences of interpreters in psychological therapy: A
pilot study. International Journal of Migration, Health and Social Care, 10, 231-44. DOI: https://doi.
0org/10.1108/IJMHSC-12-2013-0044

Creswell, J. W., & Poth, C. N. (2018). Qualitative inquiry and research design: Choosing among five
approaches, 4th ed. Sage.

Curdt-Christiansen, X. L. (2009). Invisible and visible language planning: Ideological factors in the family
language policy of Chinese immigrant families in Quebec. Language Policy, 8(4), 351-375. DOL:
https://doi.org/10.1007/s10993-009-9146-7

Curdt-Christiansen, X. L. (2014). Family language policy: Is learning Chinese at odds with learning
English? In X. L. Curdt-Christiansen & A. Hancock (Eds.), Learning Chinese in diasporic communities:
Many pathways to being Chinese (pp. 35-58). John Benjamins Publishing Company. DOL: https://doi.
org/10.1075/aals.12

Curdt-Christiansen, X. L. (2018). Family language policy. In J. W. Tollefson & M. Perez-Milans (Eds.), The
Oxford handbook of language policy and planning (pp. 420-441). Oxford University Press. DOI: https://
doi.org/10.1093/0xfordhb/9780190458898.013.21

De Houwer, A. (2009). Bilingual first language acquisition. Multilingual Matters. DOI: https://doi.
0rg/10.21832/9781847691507

De Houwer, A. (2015). Harmonious bilingual development: Young families’ well-being in language
contact situations. International Journal of Bilingualism, 19(2), 169-184. DOI: https://doi.
0rg/10.1177/1367006913489202

De Houwer, A. (2017). Minority language parenting in Europe and children’s well-being. In N. Cabrera & B.
Leyendecker (Eds.), Handbook on positive development of minority children and youth (pp. 231-246).
Springer Nature. DOL: https://doi.org/10.1007/978-3-319-43645-6_14

De Houwer, A. (2020). Harmonious bilingualism: Well-being for families in bilingual settings. In S. A.
Eisenchlas & A. C. Schalley (Eds.), Handbook of home language maintenance and development: Social
and affective factors (pp. 63-83). Mouton de Gruyter. DOI: https://doi.org/10.1515/9781501510175-004

Karpava

Journal of Home
Language Research
DOI: 10.16993/jhlr.44

19


https://orcid.org/0000-0001-8416-1431
https://orcid.org/0000-0001-8416-1431
https://doi.org/10.5502/ijw.v6i1.429
https://doi.org/10.5502/ijw.v6i1.429
https://doi.org/10.4324/9780429059674-12
https://doi.org/10.1111/j.1540-4781.2009.00986.x
https://doi.org/10.14746/ssllt.2018.8.1.7
https://doi.org/10.4135/9781526485656
https://doi.org/10.1017/CBO9780511979026.022
https://doi.org/10.1017/CBO9780511979026.022
https://doi.org/10.21832/9781783095551
https://doi.org/10.1080/13670050.2012.709817
https://doi.org/10.1080/13670050.2012.709817
https://doi.org/10.1177/1745691612447307
https://doi.org/10.1108/IJMHSC-12-2013-0044
https://doi.org/10.1108/IJMHSC-12-2013-0044
https://doi.org/10.1007/s10993-009-9146-7
https://doi.org/10.1075/aals.12
https://doi.org/10.1075/aals.12
https://doi.org/10.1093/oxfordhb/9780190458898.013.21
https://doi.org/10.1093/oxfordhb/9780190458898.013.21
https://doi.org/10.21832/9781847691507
https://doi.org/10.21832/9781847691507
https://doi.org/10.1177/1367006913489202
https://doi.org/10.1177/1367006913489202
https://doi.org/10.1007/978-3-319-43645-6_14
https://doi.org/10.1515/9781501510175-004

Dewaele, J.-M. (2013). Emotions in multiple languages. Palgrave Macmillan. Karpava 20

Dewaele, J.-M. (2018). Why the dichotomy ‘L1 versus LX User’ is better than ‘Native versus Non-native i‘;g;’;ﬂg‘j:‘e"s’;’smh
Speaker.” Applied Linguistics, 39, 236-240. DOI: https://doi.org/10.1093/applin/amw055 DOI: 10.16993/jhlr.44

Diener, E., Oishi, S., & Lucas, R. E. (2003). Personality, culture, and subjective well-being: Emotional and
cognitive evaluations of life. Annual Review of Psychology, 54, 403-425. DOI: https://doi.org/10.1146/
annurev.psych.54.101601.145056

Eisenchlas, S. A, & Schalley, A. C. (2019). Reaching out to migrant and refugee communities to support
home language maintenance. International Journal of Bilingual Education and Bilingualism, 22(5),
564-575. DOL: https://doi.org/10.1080/13670050.2017.1281218

Fogle, L. W. (2013). Parental ethnotheories and family language policy in transnational adoptive families.
Language Policy, 12, 83-102. DOI: https://doi.org/10.1007/s10993-012-9261-8

Foley, G., Timonen, V., Conlon, C., & O’Dare, C. E. (2021). Interviewing as a vehicle for theoretical
sampling in grounded theory. International Journal of Qualitative Methods, 20, 1-10. DOI: https://doi.
org/10.1177/1609406920980957

Fredrickson, B. L. (1998). What good are positive emotions? Review of General Psychology, 2(3), 300-319.
DOLI: https://doi.org/10.1037/1089-2680.2.3.300

Fredrickson, B. L. (2001). The role of positive emotions in positive psychology: The broaden-and-build
theory of positive emotions. American Psychologist, 56, 218-226. DOI: https://doi.org/10.1037/0003-
066X.56.3.218

Fredrickson, B. L. (2013). Positive emotions broaden and build. Advances in Experimental Social
Psychology, 47, 1-53. DOI: https://doi.org/10.1016/B978-0-12-407236-7.00001-2

Garcia, 0. (2009). Bilingual education in the 21+t century: A global perspective. Wiley Blackwell. DOI:
https://doi.org/10.1080/01434632.2010.515718

Gibson, B., & Zhu, H. (2016). Interviews. In H. Zhu (Ed.), Research methods in intercultural communication:
A practical guide (pp. 181-195). Wiley. DOL: https://doi.org/10.1002/9781119166283.ch12

Grohmann, K. K., Papadopoulou, E., & Themistocleous, C. (2017). Acquiring clitic placement in bilectal
settings: Interactions between social factors. Frontiers in Communication, 2(5). DOI: https://doi.
0rg/10.3389/fcomm.2017.00005

Guardado, M. (2018). Discourse, ideology and heritage language socialization: Micro and macro
perspectives. Walter de Gruyter. DOI: https://doi.org/10.1515/9781614513841

Gyogi, E. (2015). Children’s agency in language choice: A case study of two Japanese-English bilingual
children in London. International Journal of Bilingual Education and Bilingualism, 18(6), 749-764. DOL:
https://doi.org/10.1080/13670050.2014.956043

Hadjioannou, X., Tsiplakou, S., & Kappler, M. (2011). Language policy and language planning. Current
Issues in Language Planning, 12(4), 503-569. DOL: https://doi.org/10.1080/14664208.2011.629113

Hirsch, T., & Lee, J. S. (2018). Understanding the complexities of transnational family language policy.
Journal of Multilingual and Multicultural Development, 39(10), 882-894. DOL: https://doi.org/10.1080/
01434632.2018.1454454

Hoff, E., Core, C., Place, S., Rumiche, R., Seior, M., & Parra, M. (2012). Dual language exposure and
early bilingual development. Journal of Child Language, 39(1), 1-27. DOI: https://doi.org/10.1017/
S0305000910000759

Hollebeke, 1., Struys, E., & Agirdag, O. (2020). Can family language policy predict linguistic, socio-
emotional and cognitive child and family outcomes? A systematic review. Journal of Multilingual and
Multicultural Development. DOI: https://doi.org/10.1080/01434632.2020.1858302

Horwitz, E. K. (2017). On the misreading of Horwitz, Horwitz, and Cope (1986) and the need to balance
anxiety research and the experiences of anxious language learners. An overview of language anxiety
research and trends in its development. In C. Gkonou, M. Daubney, & J.-M. Dewaele (Eds.), New
insights into language anxiety: Theory, research and educational implications (pp. 31-47). Multilingual
Matters. DOI: https://doi.org/10.21832/9781783097722-004

Iwaniec, J. (2020). Questionnaires: Implications for effective implementation. In J. McKinley & H. Rose
(Eds.), The Routledge handbook of research methods in applied linguistics (pp. 324-336). Routledge.
DOL: https://doi.org/10.4324/9780367824471-28

Karpava, S. (2021). The effect of the family type and home literacy environment on the development
of literacy skills by bi-/multilingual children in Cyprus. Languages, 6(2), 102. DOI: https://doi.
0rg/10.3390/languages6020102

Karpava, S. (2022). Multilingual linguistic landscape of Cyprus. International Journal of Multilingualism.
DOLI: https://doi.org/10.1080/14790718.2022.2096890

Kern, M. L., Benson, L., Steinberg, E., & Steinberg, L. (2014). The EPOCH measure of adolescent well-being.
Unpublished manuscript.

Kheirkhah, M., & Cekaite, A. (2018). Siblings as language socialization agents in bilingual families.
International Multilingual Research Journal, 12(4), 255-272. DOI: https://doi.org/10.1080/19313152.2
016.1273738


https://doi.org/10.1093/applin/amw055
https://doi.org/10.1146/annurev.psych.54.101601.145056
https://doi.org/10.1146/annurev.psych.54.101601.145056
https://doi.org/10.1080/13670050.2017.1281218
https://doi.org/10.1007/s10993-012-9261-8
https://doi.org/10.1177/1609406920980957
https://doi.org/10.1177/1609406920980957
https://doi.org/10.1037/1089-2680.2.3.300
https://doi.org/10.1037/0003-066X.56.3.218
https://doi.org/10.1037/0003-066X.56.3.218
https://doi.org/10.1016/B978-0-12-407236-7.00001-2
https://doi.org/10.1080/01434632.2010.515718
https://doi.org/10.1002/9781119166283.ch12
https://doi.org/10.3389/fcomm.2017.00005
https://doi.org/10.3389/fcomm.2017.00005
https://doi.org/10.1515/9781614513841
https://doi.org/10.1080/13670050.2014.956043
https://doi.org/10.1080/14664208.2011.629113
https://doi.org/10.1080/01434632.2018.1454454
https://doi.org/10.1080/01434632.2018.1454454
https://doi.org/10.1017/S0305000910000759
https://doi.org/10.1017/S0305000910000759
https://doi.org/10.1080/01434632.2020.1858302
https://doi.org/10.21832/9781783097722-004
https://doi.org/10.4324/9780367824471-28
https://doi.org/10.3390/languages6020102
https://doi.org/10.3390/languages6020102
https://doi.org/10.1080/14790718.2022.2096890
https://doi.org/10.1080/19313152.2016.1273738
https://doi.org/10.1080/19313152.2016.1273738

King, K. A. (2016). Language policy, multilingual encounters, and transnational families. Journal of
Multilingual and Multicultural Development, 37(7), 726-733. DOL: https://doi.org/10.1080/01434632.
2015.1127927

King, K. A,, Fogle, L., & Logan-Terry, A. (2008). Family language policy. Language and Linguistics Compass,
2(5), 907-922. DOL: https://doi.org/10.1111/j.1749-818X.2008.00076.x

King, K. A., & Fogle, L. W. (2013). Family language policy and bilingual parenting. Language Teaching,
46(2), 172-194. DOLI: https://doi.org/10.1017/5S0261444812000493

Kirsch, C. (2012). Ideologies, struggles and contradictions: An account of mothers raising their children
bilingually in Luxembourgish and English in Great Britain. International Journal of Bilingual Education
and Bilingualism, 15(1), 95-112. DOIL: https://doi.org/10.1080/13670050.2011.607229

Kulu, H., & Gonzalez-Ferrer, A. (2014). Family dynamics among immigrants and their descendants
in Europe: Current research and opportunities. European Journal of Population, 30, 411-435. DOI:
https://doi.org/10.1007/s10680-014-9322-0

Lanza, E. (2001). Bilingual first language acquisition: A discourse perspective on language contact in
parent-child interaction. In J. Cenoz & F. Genesee (Eds.), Trends in bilingual acquisition (pp. 201-230).
John Benjamins. DOI: https://doi.org/10.1075/tilar.1.10lan

Lanza, E., & Curdt-Christiansen, X. L. (Eds.) (2018). Multilingual families: Aspirations and challenges.
International Journal of Multilingualism, 15(3), 231-232. DOI: https://doi.org/10.1080/14790718.201
8.1477091

Lanza, E., & Li, W. (2016). Multilingual encounters in transcultural families. Journal of Multilingual and
Multicultural Development, 37(7), 653-654. DOI: https://doi.org/10.1080/01434632.2016.1151198

Little, S. (2017). Whose heritage? What inheritance? Conceptualising family language identities.
International Journal of Bilingual Education and Bilingualism, 1-15. DOI: https://doi.org/10.1080/1367
0050.2017.1348463

Maclntyre, P. D. (2017). An overview of language anxiety research and trends in its development.

In C. Gkonou, M. Daubney & J.-M. Dewaele (Eds.), New insights into language anxiety: Theory,
research and educational implications (pp. 11-31). Multilingual Matters. DOI: https://doi.
org/10.21832/9781783097722-003

Maclntyre, P. D., & Mercer, S. (2014). Introducing positive psychology to SLA. Studies in Second Language
Learning and Teaching, 4(2), 153-172. DOI: https://doi.org/10.14746/ssllt.2014.4.2.2

Maclntyre, P. D., Ross, J.,, Talbot, K., Gregersen, T., Mercer, S., & Banga, C. A. (2019). Stressors,
personality and wellbeing among language teachers. System, 82, 26-38. DOI: https://doi.
0rg/10.1016/j.system.2019.02.013

Makarova, V., Terekhova, N., & Mousavi, A. (2019). Children’s language exposure and parental
language attitudes in Russian-as-a-heritage-language acquisition by bilingual and multilingual
children in Canada. International Journal of Bilingualism, 23(2), 457-485. DOL: https://doi.
org/10.1177/1367006917740058

Mattheoudakis, M., Chatzidaki, A., & Maligkoudi, C. (2017). Heritage language classes and bilingual
competence: The case of Albanian immigrant children in Greece. International Journal of Bilingual
Education and Bilingualism, 1-17.

Mayring, P. (2010). Qualitative nhaltsanalyse - Grundlagen und Techniken. Beltz. DOI: https://doi.
0rg/10.1007/978-3-531-92052-8_42

Mohr, B. K. (2021). Emotional salience in minority language transmission: How minority language-
speaking parents are caught between emotional and pragmatic needs. Oral presentation at
Conference on Multilingualism (COM2021), University of Konstanz, Germany, 23-25 June 2021
https://www.ling.uni-konstanz.de/en/com2021/

Montrul, S. (2020). How learning context shapes heritage and second language acquisition. In M.
Dressman, & R. W. Sadler (Eds.), The handbook of informal language learning (pp. 57-74). Wiley-
Blackwell. DOI: https://doi.org/10.1002/9781119472384.ch4

Miiller, L.-M., Howard, K., Wilson, E., Gibson, J., & Katsos, N. (2020). Bilingualism in the family and child
well-being: A scoping review. International Journal of Bilingualism, 24(5-6), 1049-1070. DOI: https://
doi.org/10.1177/1367006920920939

Nakamura, J. (2016). Hidden bilingualism: Ideological influences on the language practices of
multilingual migrant MOTs in Japan. International Multilingual Research Journal, 10(4), 308-323. DOI:
https://doi.org/10.1080/19313152.2016.1206800

Norton, B. (2013). Identity and language learning: Gender, ethnicity and educational change. Longman.

Okita, T. (2002). Invisible work: Bilingualism, language choice and childrearing in intermarried families.
University of Cambridge. DOI: https://doi.org/10.1075/impact.12

Otwinowska, A., & Karpava, S. (2015). MILD questionnaire: Migration, identity and language
discrimination/diversity. University of Central Lancashire, Unpublished Manuscript.

Oxford, R. (2016). Toward a psychology of well-being for language learners: The ‘EMPATHICS’ vision. In
P. D. MacIntyre, T. Gregersen, & S. Mercer (Eds.), Positive psychology in SLA (pp. 10-87). Multilingual
Matters. DOI: https://doi.org/10.21832/9781783095360-003

Karpava

Journal of Home
Language Research
DOI: 10.16993/jhlr.44

21


https://doi.org/10.1080/01434632.2015.1127927
https://doi.org/10.1080/01434632.2015.1127927
https://doi.org/10.1111/j.1749-818X.2008.00076.x
https://doi.org/10.1017/S0261444812000493
https://doi.org/10.1080/13670050.2011.607229
https://doi.org/10.1007/s10680-014-9322-0
https://doi.org/10.1075/tilar.1.10lan
https://doi.org/10.1080/14790718.2018.1477091
https://doi.org/10.1080/14790718.2018.1477091
https://doi.org/10.1080/01434632.2016.1151198
https://doi.org/10.1080/13670050.2017.1348463
https://doi.org/10.1080/13670050.2017.1348463
https://doi.org/10.21832/9781783097722-003
https://doi.org/10.21832/9781783097722-003
https://doi.org/10.14746/ssllt.2014.4.2.2
https://doi.org/10.1016/j.system.2019.02.013
https://doi.org/10.1016/j.system.2019.02.013
https://doi.org/10.1177/1367006917740058
https://doi.org/10.1177/1367006917740058
https://doi.org/10.1007/978-3-531-92052-8_42
https://doi.org/10.1007/978-3-531-92052-8_42
https://www.ling.uni-konstanz.de/en/com2021/
https://doi.org/10.1002/9781119472384.ch4
https://doi.org/10.1177/1367006920920939
https://doi.org/10.1177/1367006920920939
https://doi.org/10.1080/19313152.2016.1206800
https://doi.org/10.1075/impact.12
https://doi.org/10.21832/9781783095360-003

Oxford, R. (2017). Anxious language learners can change their minds: Ideas and strategies from Karpava 22
traditional psychology and positive psychology. In C. Gkonou, M. Daubney, & J.-M. Dewaele (Eds.), izg;’zl(yg‘;f:eoszsmh
New insights into language anxiety: Theory, research and educational implications (pp. 177-197). DOI: 10.16993/jhlr.44
Multilingual Matters. DOI: https://doi.org/10.21832/9781783097722-011

Pappas, P. (2014). Exceptional clitic placement in Cypriot Greek: Results from an MET study. Journal of
Greek Linguistics, 14(2), 190-211. DOL: https://doi.org/10.1163/15699846-01402002

Paradis, J. (2011). Individual differences in child English second language acquisition. Comparing child-
internal and child-external factors. Linguistic Approaches to Bilingualism, 1(3), 213-237. DOI: https://
doi.org/10.1075/lab.1.3.01par

Pavlenko, A. (2004). “Stop Doing That, Ia Komu Skazala!” Language choice and emotions in parent-
child communication. Journal of Multilingual and Multicultural Development, 25(2-3), 179-203. DOI:
https://doi.org/10.1080/01434630408666528

Pavlenko, A. (2005). Emotions and multilingualism. Cambridge University Press. DOL: https://doi.
org/10.1017/CBO9780511584305

Pavlenko, A. (2006). Bilingual selves. In A. Pavlenko (Ed.), Bilingual minds: Emotional
experience, expression, and representation (pp. 1-33). Multilingual Matters. DOI: https://doi.
0rg/10.21832/9781853598746-003

Piller, I., & Gerber, L. (2018). Family language policy between the bilingual advantage and the
monolingual mindset. International Journal of Bilingual Education and Bilingualism. Online First. DOI:
https://doi.org/10.1080/13670050.2018.1503227

Polinsky, M. (2018). Heritage languages and their speakers. Cambridge University Press. DOI: https://doi.
org/10.1017/9781107252349

Prior, M. T. (2016). Emotion and discourse in L2 narrative research. Multilingual Matters. DOI: https://doi.
0rg/10.21832/9781783094448

Prior, M. T. (2017). Accomplishing “rapport” in qualitative research interviews: Empathic moments in
interaction. Applied Linguistics Review, 9, 487-511. DOI: https://doi.org/10.1515/applirev-2017-0029

Purkarthofer, J. (2020). Intergenerational challenges: Of handing down languages, passing on practices,
and bringing multilingual speakers into being. In A. C. Schalley & S. A. Eisenchlas (Eds.), Handbook of
home language maintenance and development (pp. 130-153). Walter de Gruyter GmbH. DOTI: https://
doi.org/10.1515/9781501510175-007

Resnik, P. (2018). Multilinguals’ verbalisation and perception of emotions. Multilingual Matters. DOI:
https://doi.org/10.21832/RESNIK0032

Revis, M. (2019). A Bourdieusian perspective on child agency in family language policy. International
Journal of Bilingual Education and Bilingualism, 22(2), 177-191. DOI: https://doi.org/10.1080/136700
50.2016.1239691

Rolland, L., Dewaele, J.-M., & Costa, B. (2020). Planning and conducting interviews: Power, language. In
J. McKinley & H. Rose (Eds.), The Routledge handbook of research methods in applied linguistics (pp.
279-290). Routledge. DOI: https://doi.org/10.4324/9780367824471-24

Romanowski, P. (2021). A deliberate language policy or a perceived lack of agency: Heritage language
maintenance in the Polish community in Melbourne. International Journal of Bilingualism, 1-21. DOL:
https://doi.org/10.1177/13670069211000850

Rubio-Alcalg, F. D. (2017). The links between self-esteem and language anxiety and implications for the
classroom. In C. Gkonou, M. Daubney, & J.-M. Dewaele (Eds.), New insights into language anxiety:
Theory, research and educational implications (pp. 198-223). Multilingual Matters. DOI: https://doi.
0rg/10.21832/9781783097722-012

Said, F., & Zhu, H. (2019). “No, no Maama! Say ‘Shaatir ya Ouledee Shaatir’!” Children’s agency in
language use and socialisation. International Journal of Bilingualism, 23(3), 771-785. DOL: https://doi.
org/10.1177/1367006916684919

Sandelowski, M. (2000). Focus on research methods: Whatever happened to qualitative
description? Research in Nursing and Health, 23, 334-340. DOL: https://doi.org/10.1002/1098-
240X(200008)23:4<334::AID-NUR9>3.0.CO;2-G

Schwartz, M. (2012). Second generation immigrants: A socio-linguistic approach of linguistic
development within the framework of family language policy. In M. Leikin, M. Schwartz, & Y. Tobin
(Eds.), Current issues in bilingualism: Cognitive and socio-linguistic perspectives (pp. 119-135).
Springer. DOI: https://doi.org/10.1007/978-94-007-2327-6_6

Seligman, M. E. P. (2011). Florescer: Uma nova compreensdo sobre a natureza da felicidade e do bem-
estar [Flourishing: A new understanding of the nature of happiness and well-being] (C. P. Lopes, Trad.).
Objetiva.

Seving, Y. (2016). Language maintenance and shift under pressure: Three generations of the Turkish
immigrant community in the Netherlands. International Journal of the Sociology of Language, 242,
81-117. DOL: https://doi.org/10.1515/ijsl-2016-0034

Seving, Y. (2017). Language anxiety in the immigrant context: An interdisciplinary perspective. University of
Oslo PhD thesis.


https://doi.org/10.21832/9781783097722-011
https://doi.org/10.1163/15699846-01402002
https://doi.org/10.1075/lab.1.3.01par
https://doi.org/10.1075/lab.1.3.01par
https://doi.org/10.1080/01434630408666528
https://doi.org/10.1017/CBO9780511584305
https://doi.org/10.1017/CBO9780511584305
https://doi.org/10.21832/9781853598746-003
https://doi.org/10.21832/9781853598746-003
https://doi.org/10.1080/13670050.2018.1503227
https://doi.org/10.1017/9781107252349
https://doi.org/10.1017/9781107252349
https://doi.org/10.21832/9781783094448
https://doi.org/10.21832/9781783094448
https://doi.org/10.1515/applirev-2017-0029
https://doi.org/10.1515/9781501510175-007
https://doi.org/10.1515/9781501510175-007
https://doi.org/10.21832/RESNIK0032
https://doi.org/10.1080/13670050.2016.1239691
https://doi.org/10.1080/13670050.2016.1239691
https://doi.org/10.4324/9780367824471-24
https://doi.org/10.1177/13670069211000850
https://doi.org/10.21832/9781783097722-012
https://doi.org/10.21832/9781783097722-012
https://doi.org/10.1177/1367006916684919
https://doi.org/10.1177/1367006916684919
https://doi.org/10.1002/1098-240X(200008)23:4<334::AID-NUR9>3.0.CO;2-G
https://doi.org/10.1002/1098-240X(200008)23:4<334::AID-NUR9>3.0.CO;2-G
https://doi.org/10.1007/978-94-007-2327-6_6
https://doi.org/10.1515/ijsl-2016-0034

Seving, Y. (2018). Language anxiety in the immigrant context: Sweaty palms? International Journal of
Bilingualism, 22(6), 717-739. DOI: https://doi.org/10.1177/1367006917690914

Seving, Y. (2020). Anxiety as a negative emotion in home language maintenance and development. In A.
C. Schalley, & S. A. Eisenchlas (Eds.), Handbook of home language maintenance and development (pp.
84-109). Walter de Gruyter GmbH. DOTI: https://doi.org/10.1515/9781501510175-005

Seving, Y., & Backus, A. (2019). Anxiety, language use and linguistic competence in an immigrant
context: A vicious circle? International Journal of Bilingual Education and Bilingualism, 22(6), 706-724.
DOL: https://doi.org/10.1080/13670050.2017.1306021

Seving, Y., & Dewaele, J.-M. (2018). Heritage language anxiety and majority language anxiety among
Turkish immigrants in the Netherlands. International Journal of Bilingualism, 22(2), 159-179. DOI:
https://doi.org/10.1177/1367006916661635

Smith-Christmas, C. (2016). Family Language Policy: Maintaining an Endangered Language in the Home.
Palgrave Macmillan. DOI: https://doi.org/10.1057/9781137521811

Soehl, T. (2016). But do they speak it? The intergenerational transmission of home-country language in
migrant families in France. Journal of Ethnic and Migration Studies, 42(9), 1513-1535. DOI: https://doi.
org/10.1080/1369183X.2015.1126171

Spolsky, B. (2004). Language Policy. DOI: https://doi.org/10.1017/CB09780511615245

Spolsky, B. (2009). Language Management. Cambridge University Press. DOI: https://doi.org/10.1017/
CB0O9780511626470

Spolsky, B. (2012). Family language policy: The critical domain. Journal of Multilingual and Multicultural
Development, 33(1), 3-11. DOI: https://doi.org/10.1080/01434632.2011.638072

Spolsky, B. (2019). A modified and enriched theory of language policy (and management). Language
Policy, 18, 323-338. DOLI: https://doi.org/10.1007/s10993-018-9489-z

Tannenbaum, M. (2012). Family language policy as a form of coping and defence mechanism. Journal of
Multilingual and Multicultural Development, 33(1), 57-66. DOI: https://doi.org/10.1080/01434632.20
11.638074

Tannenbaum, M., & Yitzhaki, D. (2016). Everything comes with a price: Family language policy in Israeli
Arab families in mixed cities. Language and Intercultural Communication, 16(4), 570-587. DOLI:
https://doi.org/10.1080/14708477.2016.1195395

Tashakkori, A., & Teddlie, C. (1998). Mixed methodology: Combining qualitative and quantitative
approaches. Sage Publications.

Wao, H. 0., Dedrick, R. F., & Ferron, J. M. (2011). Quantitizing text: Using theme frequency and theme
intensity to describe factors influencing time-to-doctorate. Qual Quant, 45, 923-934. DOL: https://doi.
0rg/10.1007/s11135-010-9404-y

Ward, K., & Wolf-Wendel, L. (2004). Academic motherhood: Managing complex roles in research
universities. The Review of Higher Education, 27, 233-57. DOI: https://doi.org/10.1353/rhe.2003.0079

Yates, L., & Terraschke, A. (2013). Love, language and little ones: Successes and stresses for mothers
raising bilingual children in exogamous relationships. In M. Schwartz & A. Verschik (Eds.), Successful
Family Language Policy: Parents, Children and Educators in Interaction (pp. 105-126). Springer. DOI:
https://doi.org/10.1007/978-94-007-7753-8 5

Zhu, H., & Li, Wei. (2016). Transnational experience, aspiration and family language policy. Journal of
Multilingual and Multicultural Development, 37(7), 655-666. DOI: https://doi.org/10.1080/01434632.
2015.1127928

il S

Karpava 23
Journal of Home

Language Research

DOI: 10.16993/jhlr.44

TO CITE THIS ARTICLE:
Karpava, S. (2022). The
Interrelationship of family
language policies, emotions,
socialisation practices and
language management
strategies. Journal of Home
Language Research, 5(1): 4,
pp.1-23. DOLI: https://doi.
0rg/10.16993/jhlr.44

Submitted: 17 August 2021
Accepted: 16 October 2022
Published: 28 October 2022

COPYRIGHT:

© 2022 The Author(s). This
is an open-access article
distributed under the terms
of the Creative Commons
Attribution 4.0 International
License (CC-BY 4.0), which
permits unrestricted use,
distribution, and reproduction
in any medium, provided the
original author and source
are credited. See http://
creativecommons.org/
licenses/by/4.0/.

Journal of Home Language
Research is a peer-reviewed
open access journal published
by Stockholm University Press.


https://doi.org/10.16993/jhlr.44
https://doi.org/10.16993/jhlr.44
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
https://doi.org/10.1177/1367006917690914
https://doi.org/10.1515/9781501510175-005
https://doi.org/10.1080/13670050.2017.1306021
https://doi.org/10.1177/1367006916661635
https://doi.org/10.1057/9781137521811
https://doi.org/10.1080/1369183X.2015.1126171
https://doi.org/10.1080/1369183X.2015.1126171
https://doi.org/10.1017/CBO9780511615245
https://doi.org/10.1017/CBO9780511626470
https://doi.org/10.1017/CBO9780511626470
https://doi.org/10.1080/01434632.2011.638072
https://doi.org/10.1007/s10993-018-9489-z
https://doi.org/10.1080/01434632.2011.638074
https://doi.org/10.1080/01434632.2011.638074
https://doi.org/10.1080/14708477.2016.1195395
https://doi.org/10.1007/s11135-010-9404-y
https://doi.org/10.1007/s11135-010-9404-y
https://doi.org/10.1353/rhe.2003.0079
https://doi.org/10.1007/978-94-007-7753-8_5
https://doi.org/10.1080/01434632.2015.1127928
https://doi.org/10.1080/01434632.2015.1127928

	The Interrelationship of Family Language Policies, Emotions, Socialisation Practices and Language Management Strategies
	ABSTRACT
	INTRODUCTION
	FAMILY LANGUAGE POLICY 
	SOCIO-EMOTIONAL WELL-BEING: POSITIVE AND NEGATIVE EMOTIONS OF PARENTS AND THEIR CHILDREN
	METHODOLOGY
	RESULTS
	DISCUSSION AND CONCLUSION
	COMPETING INTERESTS
	REFERENCES




